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SNTRODUCTION

Today they are teenagers.

Tomorrow they will shape the

quality of life in your commu-
nitv. They and their peers will
be doctors, teachers, autoe
miechanics, priests, rabbis,
ministers, media moguls, bank
presidents, mayors—--you name
it. It's only a matter of time.
They are our future. So it
behooves us to understand what
they're thinking and how thev're

deing—particularly with respect

to their aspirations for the

future and the steps they're
taking to realize those aspira-
tions.

High Hopes. Long Odds aims
to do just that  and to offer
policy suggestions based on ifs

findings. 1t is perhaps the most

RIC
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ambitious study of Indiana’s
voung people ever undertaken
and the first ever to give voice {o
both our teenagers and their
parents.

Conceived and overseen by
Dr. Gary Orfield of Harvard
University and Dr. Faith Paul,
president of the Chicago-based
Public Palicy Research Consor-

tium, the study surveyed 5,187

eighth-, tenth-. and twelfth-grade

Indiana students, their parents
and their school counse-
lors. It drew samples from
the state’s major cities,
suburbs, rural areas and
the state as a whole.

High Hopes, Long Odds
includes a variety of topics
affecting Indiana students
and their families: deci-
sions about academic
programs and course
taking, the flow of infor-
mation from schools to
students to parents, and
obstacles both students
and their parents think
they face in achieving the

students” goals for the future.

The study shows what is
happening to students who don't
plan to go to college, as well as to
those who do. And it delineates
the nature of opportunity in
Indiana today for girls and boys,
whites, African-Americans,
Hispanics, wealthy, middle-class,
low-income, inner-city, suburban
and rural students.

The scope of High Hopes.
Long Odds is both broad and
deep. And so, to present its
findings and implicatiens in a
comprehensible way, we shall
serialize the efforts of Drs. Paul
and Orfield. They will write
eight reports and 28 supplemen-
lary bulleting that we will send to
you on a weekly basis.

The folio you are holding is
designed to let you file these
documents in a way that allows
you quick and easy access to
cach of them.

We hope you find the con-
ients of /igh Hopes, Long Odds
informative and useful. We
invife you to discuss the reports
with your collecagues and with
authors Orfield and Paul. Our
goal is to stimulate discourse,
debate and action that will

benefit alt of Indiana’s citizens.

Lilly kndowment Inc.

Indiana Youth Instituie
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High Hopes. Long Odds will
suggest practical steps Hoosiers
can take to deliver lasting pay-
offs to every resident of Indiana.
The study can inform citizens
and policy makers so that they
are better prepared to make
more of one of the state’s
greatest resources, its young
people.

For example, it will point the
way for students, educators and
employers to restore connections
that wili help build contributing
citizens and productive workers.

High Hopes will
challenge
assumptions

We listened to people who
often aren’t heard—teenagers
and their parents. And what they
told us squarely contradicts some
widespread assumptions.

For example, supposedly
knowledgeable people have
argued for years that teenagers
(particularly low-income youth
and young people of color) have
low educational and vocational
aspirations—if they think about
their future at all-—and so the
way lo motivate them is to get
tnem to raise their aspirations.

But this view does not
match most Indiana teenagers’

and their parents’ views, Most

Hoosier teenagers—male and
female, White, African-American,
Hispanic; rich and poor; urban
and rural—have extremely high
aspirations. And their parents
share these high aspirations.
These young people don't
need their aspirations raised.
They need information and
support {0 take steps right now,
in the schools they attend today,
to ensure opportunities to meet
their expectations tomorrow.

High Hopes is about
opportunity

The basic concerns of this
study are to evaluate opportuni-
ties for Indiana high-school
students—-all of them—and to
help the people of Indiana
understand some actions needed
to link these students’ aspira-
tions with the steps necessary to
provide realistic chances of
success.

What do we mean by “oppor-
tunity™ Webster's New Colle-

giate Dictionary says il's “a

favorable juncture of circum-
stances: a good chance for
advancenient or progress.”

Three Hoosier twelfth

graders say i's "a shot.” “a turn

at bat.” "a chance.”

What does it take for Indiana
students o get the good chance,
the turn at hat?

e Assistance in developing
goals and a plan of action for
fulfilling them.

e Full and accurate infor-
mation about key choices, such
as high-school courses Lo take.

e Access o a high-school
progrant that keepe foture
options opea.

o |air treatment and

encouragement from teachers,




counselors and other school

personnel.

e (lear pathways between
scheol and work.

‘The point is that real oppor-
tunity requires effective and
timely assistance in preparing
realistic plans and overcoming
obstacles. That's why High
Hopes, Long Odds pays particular
attention to what information is
made available to high-school
students and their parents, when
and how it's transmitted and
what parts of it are received.
Life-shaping choices made
without information, or with bad
information, can severely and
permanently limit a student’s
possibilities.

High Hopes focuses
on schools °

Schools are critically impor-
tant: They don't simply educate
students; they also sort them for
various adult roles in sociefy.
This sorting takes place through
a student’s performance:
through direct and indirect
messages from teachers and
counselors about the student’s
ability; through the courses and
curricular program the student
enrolls in; and through sugges-
tions, encouragement or silence

about career options.

High Hopes is also
about obstacles
What stands in the way of

teenagers as they set out in
pursuit of their dreams? This
study will show that Indiana’s
young people and their parents
face four kinds of obstacles.

The first is informational.
They simply don't have the
information and guidance they
need. As a consequence, many
make one of their most impor-
tant opportunity decisions-—the
choice of a high-school study
program—"in the dark™ and too
late. Too many éighth-graders
and their parents aren’t aware
that the time to make this choice
is before—not after—the
student starts high school.

The second obstacle is
pertinence. The traditional
high-school program—college
prep. vocational and general
education—may not be perti-
nent to the needs of young
people and of society going into
the twenty-first century. For
example, quite a few students
enrolled in vocational and
general education programs
expect to be professionals at age
30, but are not taking many of
the courses they need to get into
(and succeed in) college. Many
students will go directly into the

workforee after high school,

iv
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applying for jobs that require
academic skills such as algebra,
traditionally taught only to
college-prep students. Also,
many students in all three
programs want more information
and guidance about employment
and practical work experiences.

The third kind of obstacle
is economic or commercial.
Today there is essentially no
bridge between Hoosier schools,
students, and parents on the one
hand. and Hoosier businesses on
the other. As a result, impres-
sionable young people hold on to
dreams that can't possibly come
true. For example, there will
probably never be enough
professional jobs in Indiana to
accominodate ¢l the teenagers
who tell us they plan to have
professional careers and want to
live in Indiana.

The fourth kind of ob-
stacie is financial. Too many
Hoosier families can't figure out
how to pay for the postsecondary
education they and their chil-
dren want.

If this cloud has a silver
lining, it's that it points up how
cager Hoosier students are to
prepare for demanding and
meaningful adult roles. Hoosier
families attach value to educa-
tion. Most understand that
education is an entrance to a full

and satisfying life.




The challenge in
Indiana

The challenge in Indiana is

not to raise aspirations. Nor is it

to “sell” education. The
challenge is to show the state’s
young people how to go about
making their hopes and
dreams come true and {o make
sure conditions exist in
schools and communities to
give them a chance.

We hope High Hopes. Long
Odds will start you thinking
about solutions and perhaps
prompt vou to share your
thoughts with others, includ-
ing us. We ail would like to
sce Indiana in the forefront of
opportunity: --economically.
politically and socially-—in the

twenty-first century.

A sneak preview
When completed, /igh
Hopes. Long Odds will consist of
eight reports or “chapters,”
supplemented by bulletins that
expand on particular points.
Each report will build on its
predecessors to provide an
increasingly detailed picture of
the attitudes and behaviors of
Indiana’s teenagers and the
dimensions of the opportunities
likely to await them. The study
includes eight major reports:
Report One. What are Indiana
students” and parents” aspirations

and expectations for the future?

Report Two. How do stu-
dents’ educational experiences
relate to their aspirations and

expectations?

Report Three. What infor-
mation, supports and experi-
ences do students and parents
need, and what are they gelling?

Report Four. What are the
obstacles to postsecondary
education? What are the aids?

Report Five. What are the
pathways to work? What is
happening to students who do
not plan to go to college or who
plan to go but are not in high-
school programs for college-

hound students?

Report Six. What are school

counselors doing to support

v

students’ aspirations and
achievements?

Report Seven. What does
the study tell us about equality of
opportunity (by race, gender

and income) in Indiana?

Report Eight. What
policy implicaticns and
alternatives for increasing
opportunity are suggested by
High Hopes, Long Odds?

The first report is in-
cluded in this folio. You will
receive the remaining seven
reports and shorter bulletins
at weekly intervals. We hope
you find them helpful.

To reach either of us,
simply write us in care of the

Indiana Youth Institute, 333
North Alabama Street. Suite 200,
Indianapolis, Indiana 46204, or
call Y, (317) 6344222 or (800)
343-7060 in Indiana to find out
how to reach us by phone.

Gary Orfield. Ph.D.
and
Faith G. Paul, Ph.D.
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Anitra Mitchell dreams of

D

becoming a pediatrician. She
lice: in « neighborhood where
she feels isolated daily because.
as she says. many people do
nothing. do little. or are caught
up in crime. Without the promise
of a-community scholarship
program and the support of a
program for promising students.
the long odds against Anitra
would probably overwhelm her
determ nation and her dream.

Across Indiana. thousands of
young people like Anitra harbor
high hopes for their futures, but
they face long odds in fulfilling
those dreams. ’

Liliy Endowment supports
High Hopes, Long Odds because
the Endowment is deeply inter-
ested in the well-being of
Indiana’s young people, espe-
cially those like Anitra who face
the obstacles presented by
poverty or low income, racial
prejudice or gender discrimina-
tion.

The Endowment shares four
beliefs with the researchers of
this important study:

o All young people deserve a
fair opportunity and caring
guidance to see a bright future
for themselves and to follow a

pathway to that future.

")
NDOWMENT COMMENTS

» Aprimary function of
educational policy and practice is
to promote young people’s and
their parents’ aspirations for the
future.

* Young people and parents
need information that helps
them match their aspirations
with what is possible in the state
and national economy.

* Families, schools, commu-
nities and policy makers share
responsibility for ensuring fair
opportunity and providing
guidance to young people.

The Endowment also is
concerned about the future of
our state. In Indiana, as across
the nation, about 25 percent of
the young people who enter fifth
grade drop out hefore completing
high school. Indiana ranks near
the bottom among the 50 states
in the proportion of 18- to 24-
year-olds attending college.
These figures are especiall*
disturbing when viewed in
conjunction with economic
trends. Increasingly, if young
Hoosiers are to become self-
sufficient, contributing players

in the civic and economic life of

vii

this state, they must graduate
from high school prepared for
further vocational, technical or
academic education.

Finally, the Endowment
supports High Hopes, Long Odds
because the Endowment believes
in the power of research data to

inform better policy and practice.
The voices of students and
parents are seldom heard in
debates about education, and
when they are heard, it is usually
to protest a particular issue.
High Hopes, Long Odds is the
first statewide, representative
study to capiure young people’s
and their parents’ deeply held
dreams for the future and to
discuss how well their current
cxperiences are preparing them

for that future. As readers will




see in forthcoming reports, the
data challenge existing presump-
tions about students” and par-
ents” aspirations for the future,
and about what information and
support they want.

The Endowment has "high
hopes” for the study. First, the
study can inform discourse about
important topics such as work-
force development and school
reform. The individual reports
and bulletins that make up the
study can serve as background
reading for discussion at school
board mectings. legislative
committee meetings. civic club
luncheons, and teacher-staff
development events. Schools
and communities can survey
their students, parents and
school counselors with the
studyv’s questionnaires and then
use the results as the basis for
problem-solving forums.

Second. the Endowment
hopes the study’s findings will
spur changes in school practice
and in the relationship between
schools and their communities.
Fundamental structural changes
in schools are required to
address many of the issues
raised by students, parents and
counselors in this study. The
Endowment has little faith in
discrete, add on programs as a
strategy for eliminating many of

the obstacles identified in High

Hopes, Long Odds.

Third, the Endowment hopes
the study will influence ex-
changes among young people
and adults throughout the
community about school, work,
education and the future.
Parents and school counselors
are only two sources of informa-
tion and guidance for young
people. Coaches, teachers, youth
workers, Sunday School teach-
ers, neighbors and employers
can make a difference in the
trajectory of young people’s lives.

A concrete example: Say you
have five minuies for a conversa-
tion with a 14-year-old. Instead
of giving a 4 1/2-minute pep talk
on the importance of school,
spend the first two minutes
listening to the student’s answer
to one or two questions like
those on the survey:

s What kind of work do you
think you'll be doing by the time
you're 30 years old?

¢ Do you plan to go to
college?

e What do you plan to do in
the fall after you graduate from
high school?

Spend the next two minutes
talking about courses the stu-

dent is taking in school and the

viii
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education required to achieve
the student's goals. Spend the
last minute identifying obstacles,
such as financial aid, that you
will talk about next time. The
young person will leave the
conversation knowing that an
adult not only acknowledges and
supports those goals and aspira-
tions, but may also have some
information that will help
smooth the pathway to achieving
a dream.

In short, Lilly Endowment
hopes for the best possible
futures for all the young people
in Indiana. The Endowment
intends for High Hopes, Long
Od(ds to give voice to the state’s
young people and their parents,
to illuminate ways that families,
schools and communities can
work together so that future
studies will reflect high hopes
and short odds.

William C. Bonifield
Vice President, Education
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High Hopes. Long Oduds is
based on the Indiana Youth
Opportunity Study. Researchers
used a two-stage, clustered,
stratified randoni sample, repre-
sentative slatewide and regionally
for six regions and three sub-
re. ns. The sample was designed
and drawn by the National Opin-
iont Research Center (NORC) in
Chicago. Hllinois.

To ascure adequate selection
of minorities, oversampling was
used where necessary. with
statistical correction in analysis.
African-American and Hispanic
students made up the minority
cohort. Although Hispanic stu-
dents were distributed across the
sample, only the Gary area al-

forded numbers sufficient for

generalizations about them. In all &

other cases. Hispanic students
were part of the general cohort of
students.

In the first stage of the
sample, schools were selected,
with those having larger minority
enroliments given a greater
likelihood of inclusion. Then a
sample of students was drawn
from the selected schools, The
final sample included 1,735
fwelfth-graders, 1,726 tenth
graders and 1.726 eighth-graders.

Nine questicnnaires were

used, one each for the eighth-, this study.
The surveys were fielded in

September 1991. Field work was

tenth-, and twelfth-grade students.
(These questionnaires were
administered in the schools by completed in February 1992.
NORC personnel.) Three self- Response rates were the
administered questionnaires were  highest ever recorded for a study
prepared for the students’ parents,  of this kind: 91 percent for
students (5.187); 88 percent for

parents (4,736); and 93 percent for

who constituted the parent

sample. And three were prepared

counselors (389).
Standard errors and design

. effects were calculated by NORC,
and design effects were included
in all tests of significance. Only
those relationships that were
significant by these measures
were reported as significant in the
8 final analysis, regardless of
whether other analyses suggested
important relationships and

behaviors to the researchers.
| Further details about the
sample, questionnaire admiristra-
tion and design effects will be
for the eighth- tenth- and twelfth-  available in a technical manual to
be issued by NORC. The research-

ers will make the data set available

grade counselors in the students’
schools. who constituled the

counselor sample. to interested parties. Immediate
While some of the questions queslions should be addressed to
on these nine survey instruments the principal investigators, Dr.
came from existing literature, Faith Paul and Dr. Gary Orfield, in
most were developed especially for - care of the Indiana Youth Insti-
tute, 333 North Alabama Street,
ix Suite 200, Indianapolis, Indiana

46204, (317) 634-4222 or (800)

343-7060 in Indiana.
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Clarifications

L O N G O D D S

In the final editing process for the Introduction and Report One of the
High Hopes, Long Odds study, two issues were described inaccurately:

In the Introduction (“Authors’ Overview”) and Report One (Page 8), the
text indicates the exclusion from algebra of students not in the college-prep
program. It neglected to say that, although many students in all courses of
study ever..ually take algebra, those in the college-prep program take it early
enough to provide access to the advanced math and science courses that
provide the skills important not only for college but also for “tech prep” and
workforce development.

Report One (Page 8) describes the way counselors place students in a
learning program. The text omitted their reported strong reliance on student
interest, as well as on the other consideraticns.

(Specific statistics on both these issues will be included in future reports.)
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Welcome to
High Hopes, Long Odds!

L O N G O D D S

Dear Colleague:

The Tnchara Youth Institute is pleased Lo introduce, what we hope will be, important information for vou and members of vour
comnmtits. High Hopes, Loag Odeds reports findings from one of the most ambitious studies of Indiana’s voung people. their parents,
and connselors, The study examines teenagers™ high hopes for their future and the long odds they face in fulfilling these dreams. The
atahsis of responses from W32 partieipants have the potential to influence the way Indiana communities approach workforce
developisent, schiool reform. and school community collaboration.

As partier<an this projeet, Drs. Orfield and Paul. researchers: Lilly Endowment Inc.. funder: and the Indiana Youth Institute. dissemi-
natorwere motnated by a connon set of beliefs;

o Ailvonng peaple desenve a fair opportunity and caring goidance 1o see a bright future for themselves and
to follow a pathway to that future.

e A\ prinany function of education policy and practice is to promote voung people’s and their parents’
aspirations for the Tuture.

o Young people and parents need information that helps then inateh their aspirations with what is possible
i the state aied national ceonoms,

e Damdies, schools, comnumities, and policsmakers sharve responsibility for ensuring fair opportunity and
provehng gindance to voung peopie.

Attty tire Tndiana Youth Instituee is committed to hringing inportant information on vouth issues to the attention of Indiana
carniaes and encodraging pubhic disconrse. We helieve m the power of information and have seen the positive effeet sound data
bas o the decision imaking proce-s

Yo are amang approsiatels LG educators. poliesimakers, conmimity leaders, and yvouth-serving practitioners who wilf receive
cotipluacitlan capres of the reports. For others, subseriptions to the study are available for $37.50.

The tindmes of s study wall e released inaseries of reports and bulletins over the next nine months. This mailing is typical of what
voncwili recene e e future The Indiana Youth Institute letter will always be accompanied by notes related to the topie of a specific
report Fusdings tromeother studies and mformation—out available resources---people, programs. and written materials - will be
welded i I Resonrce Notes ™ The accmipanving fodio is provided for vour convenience, allowing casy access to the reports and
butletins that venrsall recene

Fencomage vou o ead aid share this material with calleagaes, friends, and famils. Thope sou will talk about what type of invest-
mends ane v heeds d toensare the futre of Indiana.

Sy,
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Even adult Amcrican will he litcate aird possess L

kuowledge aud skills uecesan to compete ina global

ceouoiy aud exerct-c the righits aid responsibilities of
aitizeusthip.

National Education Goal 5

George Bush and U.S. Governors, 198911

Lo other industialized countiy are the ransitions froim
schiool towork . lelt so mncli to cliauce as in e Luited
Sates.,

Wastuneton Post. 1980

The Indiana Youth Poll is @ project of the Indiana Youth
[nstitute. More than 1500 voung people from across the
state took time out from class work, club meetings. or
cenference activities to respond Lo our questionnaires and
provide us with a view of their busy lives. Altogether 1,560
students from 204 of Indiana’s public high schools and from
20 of the 293 private high schools took part in this poll. The
secondvouthpoll. Youths Viewsof Life Bevond High School,
asked respondents in groups-and individually to answer
questions about their expectations for their life bevond
high school. Both High Hopes and the Indiana vouth polt
demonstrate a disparity between what parents and young
people themselves expeet from their future and their like

lihood of achieving it. The schoot-to-work transition and the
preparation for all the other adult roles is i complex process.

School-to-work transition

Unlike mostotherindustrialized nations, the United States does
not have a nationat vouth etplovinent policy or svstem for
guiding voung Americans into the world of work. Perliaps this
absence of a national policy is related to our national pride in
“rugged individualisin.” but, in the absence of sucha poliey. our
southoftenare limitedtosink or swimchoices i theirattempts
toacquire education, training,and jobs, Kenneth B.Hovt former
director of the U8, Department of Education’s Division of
Carcer Education, contends that our nation

melfect,electedtobuifdinadegree of purposeful
inefficieney inits “transition from schooling to
emploviment™ svstem as the price to be paid for
protecting individual choice.” -

As High Hopes, Long Oceds demonstrates, many voung Hoo
siersare making thealt important choices about the school

ae
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to-work transition almost on their own. Conclusions drawn
from the vouth poll reports were very similar to those of
High Hopes, Long Odds 3 Two students, responding Lo the
vouthpoll, expressed their dilemmas:

T uced to get a scholarship to hielp ny parents pay for
colfege. Most schoiarstups are for [hoth] abiity &
acadendes. Because Fut nol the smartest fin dlass, 1
can ' tapply. Telent scholarsiups - purely onability - -
honld be available as much as acadeniic. How else but
jeith] a schiolenship cau L help my parents?

Bocanse of Jour] lisl school curiculum, soue of us
can't take the classes we want i order o prepare for
our careers. Instead. we hare o know how Lo dissect
frods inovder to pass a class not applicable to our fueure
plaus! i interested in forcign languages & would like
to know alf possible fabout how | to get « good job
hut Tdon't kaow whore to look!

Although manv voung people expressed some confusion
over the road to future careers, most shared a common
vision of the good tife--- hig cars, big houses. big ward-
robes-— and big salaries to support happy family life and
personal seif esteen. Almost none of the voung people
responding to the vouth pollincluded in their definitions of
success anvthing about a satisfving spirttual life or working
for the good of others. Although most voung people ex-
pressed faith in their own abilities to achieve their goals,
they were less sanguine in their responses to the question:
“America has been thought of as the fand of unlimited
opportunity where anvone can become suceessful. Whatis
vour reaction to this statement™ Just over a third (35%) of
the discussion groups? participating in the poll expressed
unqualified agreement, with conmments such as:

[ is true hecause ton hai o desere and can otivate
voursell, vou il suce ced.

Arvone who has the desore to acluere their soals u il
strrdc and prosper: Yo hare 1o look Tor opportiinty.,
[t doesn tknock,

About the same number (35%) of the student groups totally
disagreed. however:

Rich people cihare all the unlited opportuaties
they arant. ulude poorcr people carnc't.
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Bull. The rich get vicher. the poor get poorer. The poor
poople sct a lot of help, the rich people doi’t ieed any.,
and the middle are just stuck there

Link this statement o false. Wouen blacks and fowrer
class people, even thowsh they hate the talent. hare a
hard tiie making it in the real iworkd,

Fewer student groups {22%) qualified their answers:

Toue to an extend. Unlinated opportunay. but limited

MICEENS,

People can hecome successtul. but there are alot ot if's
incolred. The opporiunity is theve, but you just hare to
overcome many obstacles such as [thef ignoranee of
others,

Six out of ten youth poll respondents had after-school or
week-end emploviient. Adults usnally encourage their chil-
dren to work not only for the pavclieck but also for the
opportumity it provides to learn responsibility and develop
other work-refated skills. Most of the voung workers who
responded 1o the vouth poll. however, saw little or no
relevance in their current work to their future careers,
Thus. many high school students wind up working for pay at
the price of steep or extracurricnlaractivities. Many of the
capahilities that parents sec as important notonly for learn-
ing to be a good worker but also for taking on all the other
roles of adulthood can be developed in nonschool howrs
throughcommunity-based nonfortial educational programs,
suchas scouts or -Hor museum programs. Inmany cases,
however. voung people have substituted fonger hours of
work at dult jobs for the paveheck that gives themaceess Lo
the material things that they value.

Preparation for other adult ioles

Although most of the vouth poll aiestions about the future
foctsed onwork roles, we also wanted to know how nan
voung people fell prepared Lo take on saey other types of
adull responsibilities, sucli as raising children and being
ivolved e public affairs (Table 1.

Fewer than six in ten respondents Telt prepared to raise
children- - not surprisingat theirages. Amore nnexpected
finding, however, was the disturbing proportion of the re
spondents tmany of vhom held feader-hip roles i their
schools and peer communties and were regularh particd
paling m connunily service programs) who lelt refatively
ill prepared to assine civie responsibililies.,

Q
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Table |. Percentage of Indiana youth poll respondents who felt
“extremely” or “fairly” prepared in areas of adult vesponsibility

Raising children ] $8%.
Providing volunteer service 1n the community 68%.
Being avolved tn public affairs B 12%.
Running a houseneid 16%.
Balancing work/home responsibilities R
Staying healthy 899,
Decding night and wiong . 9
Enjoying leisure tme 93%.
Maintaining good friendships -

Asis true for High Hopes. Long Odds. the vouth poll findings
raise some compelling concerns. Schools should notbe the
only ones tackling the enormous. complex task of preparing
voung people for adult life. Raising healthy. productive.and
coucerned citizens is the joint responsibility of families.
community-based organizations. churches. and potential
emplovers. as well as schools. We must all find ways Lo join
forces to contribute to the healthy development of voung
Hoosiers if vatned democratic traditions of American ife
are 1o endure.

Notes
1. Amcrica 2000 An Educatioi Strategy (W ashington, DC LS,
Department of Education, 1991 p. 3.

2 Kenneth B Hovt, A Proposal for Making Transition: From
Sehooling to Emplovimentan haportant Component ol Education
Reform.” Fuiure Chotees, 2 (10001 p 75,

3 dudith B, Brictson, udiana Youtl Poll. Youths ™ Vieu s of High
School Lile and Youths Vicws of Lite Bevond High School tIndia
napolis: Indiana Youth nstitute, 19492).

. Thevouth pollmethod nses hothmedividualand group question
nanres. dividual qrestionnares were completed by L60 voung
people. Although they were not a random sample, the respon
dentsworedemograplhically representative of Hoosier nghschool
students as o whole. For the second part of the vouth poll.
stndents form self seleeted groups C31 incthis studs 1 each of
which disensses a sel of questions, One student reads the
questions and records the responses of the gronp members.
These apen ended responses are thenanalvzed - lor common
ihenes,
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About the Indiana Youth Institute

We believe that. the state of Indiana can and should
become a state that genuinely cares about its young
people and that its national reputation should reflect that
concern and commitment.

To enhance that commitment, the Indiana Youth Institute
works with adults who care about youth.

* I¥l advocates for better service for Indiana’s
young people, both directly and in collaboration
with others.

* 1Yl develops strategies to increase youth-serviag
professionals” knowledge, caring, and compe-
tence.

* IYI cuitivates and supports innovaiive projects
that hold promise for improving the lives of
Indiana’s young people.

We believe that the key to the success of young peapie is in
the hands of the adults who care about them.

IYl is an intermediary agency that supports youth
development professionals and decision makers with
advocacy, research, and training.

The Resource Center

Through its Resource Center, the Indiana Youth Institute
provides a wealth of information on a broad range of issues
that affect young people, creates a strong communication
network, and serves as a state and national resource for
iformation about Indiana’s efforts on behalf of its young people

Subscriptions Available

A limited number of subscriptions to High Hopes, Long
0Odds are available for those who could not be included
on our complimentary list. Send a subscription to a
favorite educator, your local principal, the head of your
PTA, your local library, the employee assistance director
at work, or your friends with school-age children.

Send check or purchase order to Yl today to receive all
eight chapters, bulletins, and Y} Resource Notes for only
$37.50 tpostage included).

Hours: 8:30 am -5 pm M- F
(317) 634-4222 1-800-343-7060

Resources

Related Indiana Youth Institute publications

Indiana Youth Poll: Youths™ Vieus of Life Bevond High School
(1992),

Indiana Youth Poll: Youths Views of High School Life (1991).
The State of the Child (i Indiana. 11 (1993).

A Guide to Resowrces on the School-to-Work Transition: Facts.
People. Programs and nformation Sources (1892).

Publications from other sources

KIDS COUNT Data Book. 1993. Washington. DC: Center for the
Study of Social Poliev, 1993.

Speaking of Kids: A National Surcey of Children and Parents.
Washington. DC: National Commission on Children, 1991.

The Forgotten Half: Non-College Youth in America. Washington,
DC:Youthand America's Future: The William T. Grant Foundation
Commission on Work, Family and Citizenship, 1988.

The Forgotten Half: Pathiravs to Success for America's Youth aind
Young Farlies. Finat Report. Washington, DC: The William T.
Grant Foundation Commission on Work. Family and Citizenship,
[988.

Task Force on Youth Development and Community Programs,
Carnegie Council on Adolescent Development. A Matter of Time:
Risk and Opportunity in the Nonschool Hours New York: Carnegie
Corporation of New York. 1992.
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The American Dream is alive
and well among teenage stu-
dents in Indiana. Male and
{emale; African-American and
white; urban, suburban and
rural—-most expect o acquire
more education and betler jobs
than their parents did. And their
parents share this expectation.

That’s the good news.

The had news is that these
students and their parents are
not receiving the information.
guidance and academic prepara-
tion they need to be able to make
choices and take steps today that
will enable them to realize their

expectations tomorrow.

Optimism reigns
Indiana twelfth-graders are
bullish on the future. Seventy-
one percent say “chances are
high™ that they'll have a well-
paying job. Only four percent say

their chances are low (Figure 1).

FIGURE 1:

Seniors estimate chances
they will have a weli-paying
job as an adult.

71%
e 1

Sevenly percent of
African-American and 53
percent of white students
surveyed think the
chances are high that life
will turn out better for
them than for their
parents. Twenty-six
percent of African-
American and 39 percent
of white students think the odds
are 50-50. Only five and eight
percent, respectively, think their
chances are low (Figure 2).

FIGURE 2:

Seniors who think their lives will turn out better

than their parents’ lives.

)
70% . African-American

White

39%

26%

Among African-American
students, only 15 percent think

prejudice is a major obstacle to
their success, and 58 percent do
not see it as an
obstacle at all
(Figure 3).
These young
people not only
iave confidence
inthe future,
they also have
confidence in

8% themselves.
5%

mew |

High 50-50

These students foresee a land
of great opportunities. Seventy
percent think the chances are
either high or very high that they
will own their own homes. Over 90
percent believe they'll get ahead if
they work hard. even when they
aren't currently getting good

grades.

Low

FIGURE 3:
African-American students
who see prejudice as an
obstacle.

5800

Major Minor Not




Better than nine in 10 believe they
have what it takes to complete
college successfully (Figure 4).

91%

FIGURE 4:
Seniors who
believe they
are able to
complete
college.

Yes Not No
sure

A sense of direction

Over 75 percent of today’s
Hoosier high-school seniors
have career goals. Haif say their
goals are quite definite. A third
say they are considering several
possibilitiez. Only 22 percent
say they have not yet formulated
goals for themselves.

FIGURE 5:
Seniors whe have a career goal.

50% o 49%

Definite

(Note that, as Figure 5 shows,
boys are far more likely than

girls to have no career goals.)

Considering several

These percent-
ages hold true for
high-school seniors
across Indiana, in
both metropolitan
and rural areas,
irrespective of
ethnicity or family
income. As might
be expected,
theugh, students
wilose parents
have gone to
college are significantly more likely
to have career goals, as are
students who are taking coilege-
preparatory courses in high schocl.

Most want to attend
college

Nearly three in four high-
school seniors think the chances
are high that they wilt go to
college, and fully 44 percent of
African-American students and
50 percent of white students
expect to attain at least a

Girls
D Boys
N A

bachelor's degree (Figure 6).

Two in three seniors expect
to take academic courses at a
two- or four-year college after
graduation, even though quite a
few of these seniors haven™
taken college-prep courses in
high school (Figure 7). Fourteen
percent plan to work full-time
after graduation. Only eight
percent say they will be taking
vocational courses—though
twice that many are taking a
vocational program in high
school. Another eight percent
think they'll travel or take some
time off. Four percent think
they'll enlist in the military.




FIGURE 6:
Seniors’ education goals. I African-American

White 36%
29%

19% 200
R - 14%

‘ 2% 2%

No high-school High-school 2 years or less, AA or under 2 Bachelor’s MA, PhD,

degree degree vocational years college degree professional
education degree

FIGURE 7:
Seniors’ post-high-school plans.

14%
Do 8% 8%
[EE. v, 4%
Attend  Work VYocational Other Enlist in
2or4 full  courses military
year time
college
What do the seniors who interested in the social sciences, However, boys are more than
intend to go to college plan to humanities and arts; 26 percent four times as likely as girls to be ‘
study? They divide evenly: 26 think they'll take husiness interested in math, science or
percent say math, science or courses; and 25 percent plan to engineering: and girls arc almost
engineering: 23 percent are focus on health and social twice as likely to be interested in
h o i
services (Figure 8). health and social services.
FIGURE 8:
What college-bound seniors want to study.
419 Girls | * Boys - Al
70

RS

33%

29%

3 2 6‘%) ] i 2 -3(}(:' 2 6‘} 2

23%

%

Math or . Business Humanities Heaith,
science social service

Q 23()
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Surprisingly, girls are also
significantly more likely to be
interested in business.

Ultimately, many
want to be
professionals

Asked what they want to be
doing when they are 30 years
old, 98 percent of all seniors
expect to be working. Slightly
more than half say they want to
be professionals—wh:ch our
survey questionnaires defined as
“doctor, lawyer, teacher, scien-
tist, artist, registered nurse,
social worker, athlete or high-
technology professional.”

Only 12 percent seek careers
as business owners or managers;
15 percent in service, sales or
clerical occupations {Figure 9).

It is ominous that few plan to
teach or be full-time homemakers.
And almost none imagine them-
selves doing what so many Hoo-
siers have done in the past—work
in factories or on farms.

It's worth noting that today
only 15 percent of Indiana’s
workforce hold professional and
high-technology positions.
Undoubtedly, this fact contrib-
utes to many seniors’ acknowl-
edgment that they might have to
leave the state to find the
careers they seek (Figure 10).

Although this report focuses
on high-school seniors, the

survey also reveals that eighth-

FIGURE 9: and tenth-graders

How seniors expect to be employed

vs. the employment market in 1999, are equally opti-

mistic about the
future. Eighth-

59% graders are similar

. Seniors’ expectations

Jobs available according
to 1990 census

Professional &

high tech to seniors in

career goals and in
their intended
activity in the fall
of the year after graduation.

Service, sales,

clerical 39%

Craftsmen

Tenth-graders, compared with
their eighth- and twelfth-grade
peers, are less certain about

Business owners
& managers

Factory labor career choices. Also, fewer
tenth-graders plan to enter
skilled & 2% professional careers, and more
semi-skiiled labor 15% are interested in jobs in the

1% service sector.

From eighth to twelfth grade,

students’ career goals are prone

Homemaker or

housewife only Not available

Not planning 1%

to work to change, but their aspirations

Not available ] )
are consistently high, suggesting

Farming 1%

o0, that personal changes and
%

maturation do not diminish
hopes among most young people
who stay in school.

FIGURE 10; .
Seniors' estimates that they will
have to leave Indiana to find work.

I African-American 46% 459

White (28] All

30% 30%  30%
¥ 24% _25% [

7.

High 50-50 ' Low
Preparation is poor
At a time when it is popular
to think of tecnagers as alien-




ated and unmotivated, it is clear

that the vast majority of
Indiana’s teens are just the
opposite. These young Hoosiers
don’t need to be energized. They
have their dreams and plenty of
zest to pursue them. What they
lack is preparation.

Consider this: 28 percent of
the seniors who say they want to
be professionals are not taking a
fuli college-prep curriculum in
school. Thirty-nine percent of
the students enrolled in a
general program say they want to
be professionals, and 20 percent
of those enrolled in a vocational
program want to be profession-
als. No matier that neither
general nor vocational programs
are intended to prepare students
for professional careers.

Many seniors’ post-high-
school plans are only foosely
related lo their high-school
program. Among seniors who
are completing a vocational
program, one-third say they will
take academic courses immedi-
ately after high school; 21

percent expect to
take vocational
courses; another 21
percent expect to
work full time; eight
percent plan to go
into the military,
and 15 percent have
other plans (Figure
11). By contrast,
half the seniors in the general
studies program plan to take
academic courses and 10 percent
vocational courses. Twenty-six
percent of the general studies
students expect to work full time.
The college-prep students’ plans

FIGURE {1

are more in line with their high-
school preparation: 86 percent
say they will go to college, two
percent plan to take vocational
courses, five percent plan to
work, and two percent think they
will enter the military.

Many of the students who
have not taken college-prep
courses in high school may get
into college, given the admission
policies in force at many Indiana
colleges and universities. But
they are almost certain to have
trouble mastering their college
curriculum once they get
there—a problem discussed in

Seniors’ plans for the fall after graduation.

. Yocatioral students

Academic
courses

Yocational ' 21%
courses of
apprenticeship

Work

26%
Military
Other
7
] Pa W
b 22

General students

33%

College prep students

50%
R \.‘ﬂ,‘hﬁﬁﬁ 86%

depth in a future report. Another
report will examine the predict-
able difficulties that high-school
vocational students will face in
achieving their gnals.

The high-school years arc
crucial, and the decision at the
outset about which program to
choose—-college prep, general or
vocational—will have a profound
impact on a student’s adult life.
This prompts the question: who
makes the decision about high-
school prograins?




Figure 12 provides the answer, ~ American students are more upon entry to high school (based

loud and clear: students and likely to turn to counselors, on elementary and middle school
parents agree that the student is teachers, coaches, and other records, teacher and counselor
the prime decision maker about adults than are white students. recommendations and achieve-
ment test scores) and that once
FIGURE 12: ) .
Who most influenced seniors’ choice students are placed, few switch

‘ot . )
of high-school academic program? from one program to another.

- Seniors' responses “ Seniors’ parents’ responses But many twelﬂh-graders'
88% parents tell us that they didn't
,89% begin to talk seriously with their

children about post-high-school

Student

Parents plans until these youngsters were
already in high school-—after the

Counselors fateful, and often irrevocabie,
decision had been made.

Teachers The eighth-grade boy or girl
who foregoes a college-prepara-
tory prograin upus entering high

Friends

school will probably never get
into it. Thus, she or he will have
Other adults fewer colleges to choose from

and will be less well prepared to

succeed in and graduate from

Coaches
Tl Note: Does not add to 100°: due to multple responses college. Because better-paying
jobs require knowledge included
which high-school program to Too little too late in the college-preparatory
enroll in (no matter that this To complicate matters, the curriculum (for example, aige-
“nrime decisica maker” is only 13 decision about enroliment in a bra), many students planning to
or 14 years old). Parents are much given high-school program is often take vocational training or to
more influential than anyone else. made, once and for all, before work after high school need
However, students and parents students and their parents have these courses as well.
consider these choices in the begun to get serious about the
context of advice from the school, decision and its imporfance.
especially from counselors. Counselors tell us that
Teachers, other adults and students are typ'icall_v enrolled

friends play roles that are in one of the three programs

modest for most students, but for 38
young people who rely on guid
ance from these sources, such

support is critical. African-
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Unfortunately, neither
students nor their parents
always receive enough informa-
tion and advice to make in-
formed choices about high-
school programs. This problem
will be explored in a future
report.

What parents want
Most Hoosier parents fully
anderstand the value of educa-
tion beyond high school for their
children: 23 percent want their
child to complete vocational
training or an associate degree;
26 percent want him or her to
earn a bachelor’s degree; 23
percent a master’s degree; and

24 percent would like to see their

son or daughter earn a Ph.D. or
professional degree (Figure 17).

FIGURE 13:

however reluctantly. Thirty-one

percent would accept a high-
school education as the mini-
mum for their child; 20 percent
would accept up to two years at a
postsecondary school even if that
does not lead to a degree; and 15
percent would accept an associ-
ate degree.

The education parents want for their children

vs. what they may have to accept.

. Want

31%

some

High school
only postsecondary

Unfortunately for many
parents, their desires exceed
their expectations. Deep worry
over the cost of higher education
is a primary factor in many

parents’ lowering their sights,

%3 May have to accept

30%

Associate

Bachelors
degree

degree

Only 35 percent decline to
compromise, insisting that they
want their children to earn

9

«}Q'
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nothing less than a bachelor’s
degree. Not surprising, these
parents tend to have higher
incomes and more education,
and their children are apt to be
taking college-preparatory
courses in high school. Parents
with lower incomes and less
education want just as much
education for their children, but
are less likely to believe it is a
possibility.

African-American and His-
panic parents are even nore
mindful than white parents of the

24%

PhD

vaiue of postsecondary education.
They are more inclined to want a
college education for their chil-
dren, and just as inclined to accept
nothing less.

Parents of twelfth-graders

across the siate, African-Ameri-




can and white, aren’t shy about
telling their offspring what they
think. Nearly eight in ten
“strongly encourage” their
youngsters to continue their
education after high school.
Parents’ encouragement may
follow from their thinking that
postsecondary education, and
particularly a college degree, is
very important for later ability to
own a home, have a well-paying
job, and be able to enjoy life.
Eight in 10 parents rate a college
degree as very important for
achieving these objectives.

If parents were better
informed about their children’s
education choices—and the
importance of thosc choices in
determining the future —their
concern could be channeled
earlier and more effectively
toward helping achieve their
children’s aspirations. Seventy-
five percent of eighth-graders’

parents say they will need “a lot™

or “some"” help
understanding their
high schools’ voca-
tional, general and
college-preparatory
programs, and
knowing what these
programs lead to
after high school.
What information
parents and students
receive, and what
they need. will be
topics of a future report.

Authors’ thoughts

When we began this research,
we suspected we would find that
students in different parts of
Indiana would see their futures
differently. What we discovered, in
fact, was surprising uniformity.
Hoosier students and their parents
across the state share a common,
decply-rooted dream—the Ameri-
can Dream of progress from one
generation {o the next, open to all.
it's a dream built more on hope
than calculation.

Since Indiana offers far
fewer professional jobs than its
young people expert to fill. their
aspirations could be dismissed
as idle fantasies. But we see
these high aspirations as an

immensely hopeful sign. These

10

young people believe they can
achieve a great deal, and neither

recession nor economic restruc-

turing has diminishec their faith
in themselves. They don't speak
of constraints set by others; they
believe they can transform their

own lives.

Given some teenagers’
behaviors, such as fluctuating
career goals and poor study
habits, their high hopes may
scem uvrealistic to adults. But
hope is a wellspring of motiva-
tion for hard work and achieve-
ment. We see around us, in both
young people and adults. the
devastating effects of hopeless-
ness. The good news from High
Hopes. Long Odds is that, at least
through high school. most young
Hoosiers who stav in school have
high hopes for a positive future.
We must take these hopes
seriously and do all we can to
help young people keep their
options open and achieve their




hopes. To fail to do so imperils
their future and ours, and it
diminishes the human traits of
caring and fairness that bind
society together.

What's needed is for parents,
schools, employers and other
community institutions to help
tecnagers prepare themselves in
wiys that will enable them to
realize their dreams. The point
is to help young people find
pathways that keep thr .r career
and education options full and
open. Young people and their
parents see that, in tomorrow’s
world, some education beyond
high school will be an asset.
even a requirement for many
jobs. We hope that educators,
policy makers, journalists,
busiitess leaders and all citizens
of Indiana will do whatever they
can to make certain that Hoosier

students know, early and clearly,

ERIC
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what needs to be done to achieve
attainable life goals.

Specifically, young people
require information and advice.
They need to know how the

various high-school programs
relate to adult opportunities and
what courses to take to keep
their options open. Young
people need to be in touch with
their communities’ employers,

ab
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leaders and citizens so they can
set solid cornerstones for their
aspirations.

Parents need to be well-
informed and directly involved in
helping their children make life
shaping decisions regarding
their education.

Together we must seck new
ways to help families pay for
college and eliminate the economic
pressure parents face when thev
consider their children’s postsece
ondary education.

The existing disconnections
between students” and parents’
expectations and preparation
will inevitably lead to their
disappointment and disillusion
ment. Thal would be tragic,
because Indiana’s youth - with
their high hopes, buuyant
confidence and boundless
energy — are the state’s greatest

resource — at least potentially.




H ! G H H O P E S L O N G O D D S

Who will teach?

The good news is that, although less
than 10 percent of Indiana’s high-school
seniors plan carecers as teachers, . - next
generation of educators may include some
of the state’s brightest youth. Of the seniors
who see themselves as future teachers, 80
percent will graduate from high school with
grades in the A-B range.

%

49

How seniors expect
to be employed

Professional—High Tech . ‘
The disturbing news is that the High Hopes, Long

Business Odds findings indicate that not enough boys and not
Service enough minority students plan to teach: Twice as

Teacher many females as males want to teach, and white
Note: 15% in other areas students are twice as likely as African-Americans to

see themselves as classroom teachers.

The graph above indicates how teaching compares with other career choices among high-
school seniors. Note that almost half of the surveyed Hoosier youth aspire to prolessional/technical
jobs. This category includes niedicine, law, art, social work, engineering, physics, computer pro-
gramming, drafting, nursing and teaching on the college level. The business category represents
positions in management, administration and business ownership. The service category includes
clerical positions, protective service (firefighters, police, guards). sales, real estate, insurance,
barbering, practical nursing and food service.
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H I G H H O P E S L O N G O D D S

Whe will stay home?

Most Hoosier young women—when asked to fast forward their lives to age 30 and describe their
work activity—envision themselves having a job outside the home. As indicated on the graph
below, only 1 percent of surveyed high-school seniors foresee themselves as full-time homemakers.

Why the lack of interest in homemaking? Research sponsored by the Indiana Youth Institute
and contained in the 1990 Indiana Youth Poll may offer clues. In that survey, students were asked:
“What does it mean to be a failure when you are 30 to 40 years old? Would this be the same for
men and women?” Responses indicate that many youth equate success with employment. Among
students’ descriptions of failure:

“Not having a job.”

“... if you make nothing, you are nothing.”

“For women it includes having a lot of babies with no job.”

How seniors expect
to be employed

{4 Professional—High Tech

Business

Service

Homemaker

Note: 13% in other areas
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African-Americans Share
High Hopes For Future

African-American students share the same high aspirations as their white classmates, accord-
ing to research gathered in the High Hopes, Long Odds study. Two-thirds of black high-school seniors in
the city schools of Indianapolis, Gary, Hammond and East Chicago expect to earoll in college after graduation.
This number duplicates the number of white seniors in rural Decatur County who plan to take
academic courses at two-year or four-year colleges after they complete high school.

Seniors were asked to respond to this question: “What is the lowest level of education you
expect to attain?” Note

the similarity of re- What is the lowest level of education you expect to attain?
sponses among black Less than 2+ years  Associate's Bachelor's  Ph.D./Prof.
. high school High school vocational degree degree degree

and white students. (%) (%) (%) (%) (%) (%)
Seniors were also Black 2 19 20 5 29 15

asked: “In what type of White 2 17 5 16 36 14

jOb do you see yourself All students 2 17 15 16 36 14

at age 307"

Here, too, no statisti-
cally significant differences
exist between black and
white students.

In what type of job do you see yourself at age 30?

Not planning

Laborer Manager Professional Service Technical to work
(%) (%) (%) (%) (") (")
Black 6 14 47 17 12 2
White 5 12 49 18 10 2

All students 5 13 49 18 10 2
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Hoosier State Of
Mind

Whether they live in inner-
city Gary, the “donut”™ counties
around Indianapolis, suburban
Evansville or rural Decatur
County, Hoosiers share similar
views on several key education
questions.

As researcheis launched
the High Hopes, Long Odds
survey in nine geographic
areas of Indiana, they thought
students from communities
with different economies
might see the future differ-
ently. Researchers also sus-
pected they would find impor-
tant variations by race, and
they thought the kinds of jobs
available in certain locales
might have strong impact on
students’ plans or, at least, on
parents’ expectations. They
also were prepared to note
different patterns of interac-
tion between counselors and
students where opportunities
and family resources varied
greatly.

The assumptions were
wrong. Surprising uniformity
exists, as shown in the graph
to the right.
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Seniors were asked: How much importance do you think
most colleges and universities place on high-school grades
when admitting students? Here are the percentages of
students who think grades are very important.

Geographic area
Evansville
Fort Wayne
Gary
Outer Gary
Indianapolis
Marion County

Counties around Marion

Rural

South Bend

Range

(no statistically significant difference)

H;m

Percent
74
82
85
78
89
80
78
78

74-89




High Hopes, Long Odds!

Materials for Pocket 2

L 0 NG O D D S

Dear Colleague:

This second High Hopes, Long Odds report emphasizes the importance of students following the paths that will best help
them realize their aspirations and dreams for the future.

Unfortunately, too many Hoosier youth are not “on the right path.” Many are graduating from high school undereducated
and underprepared to pursue their career goals. As the report points out, no one institution or group of people is solely
responsible for this problem. but we ail must be responsible {or resolving it.

We hope that parents, educators, business leaders, policyimakers and youth-serving professionals will grapple with the
issues presented here. To help stimulate discussion the authors have posed a set of questions at the end of this report.
[ hope that as you read, you'll think about and discuss these questions:

What steps need to be taken to expand the professional sector of the economy to accommodate the
state’s retention of well-trained young people?

Should state government join with private enterprise and schools to develop and communicate clear
paths between the classroom and various sectors of the economy?

How can we encourage a wide variety of teaching methods to respond to the different learning styles of
students?

[f public colleges and universities raised their admission requirements, would public high schools be
encouraged to raise graduation requirements?

Several organizations have taken advantage of our early offer to provide a resource person to speak about the study al a
forum or meeting. Requests for speakers should be addressed to Joseph Huse at the Indiana Youth Institute.

Sincerely,

o ‘-
VTR Ve Aottt

Patricia Turner-Smith
Executive Director

; Indiana 3 i

Youth institute

Q ‘ oo e
ERIC333 North Mabama * Sute 200 « Indianapolis * Indiana * 46204  (317) 634-4222 » (800) 343-T060 * FAX (317) 685-2264

Full Tt Provided by ERIC.




indiana Youth Institute Resource Notes

Introduction

This Resource Notes segmient wwill explore in more detatl,
three issues raised by the research findings discussed in
Report 2.

The High Hopes. Long Odds reports are based on the
responses of more than 5,000 indiana young people to a
sivey conducted in 1991, Several months earlier, in 1989
and 1990, more than 1,500 students participated in the
Indiana Youth Poll conducted by the Indiana Youth
Institute. Results were reported in Youths Views of High
School Life and Youths Views of Life Beyond High School.
Both the High Hopes. Long Odds study and the Indiana
Youth Poll found that a majority of Hoosier high school
students aspire to professional careers. The first step, as
these students are well aware. is gaining a baccalaureate
degree. Report 2 points out that there are many options
for higher education within Indiana, with entrance
requirements that vary from open admission to selective.
It is possible for almost any student with the motivation to
go through the application process {and the money to pay
the bills) to find a way to enter college. The colleges that
provide more options, however, are likely also to have
more rigorous standards for admission.

College entrance examinations

Among the tools used by postsecondary institutions to
assess applicants” academic potential are standardized
entrance examinations. The best known are the American
College Test (ACT) and the Scholastic Aptitude Test
(SAT).! Most Hoosiers aspiring to attend college take the
SAT. In 1993, 61% of the graduating seniors had taken this
exam. As has been true for more than a decade, they did
not, as a group, do well on either the verbal or mathemat-
ics tests (Table 1. Anumber of Indiana’s young people
are likely to find that low test scores are another obstacle
on the path to the professions.

Nationally, SAT scores reached an all-time lowin 19841
They have risen only slightly since. Although Indiana’s
average SAT scores were higher from 1991 to 1993 than in
1982, Hoosier students have consistently scored below
national averages. Generally they rank near the bottom
among the 50 states and the District of Columbia. Some
suggest that Indiana's SAT scores are lower because a
relatively large proportion of Hoosier students take the

2

Table I. Indiana and United States Scores on
the Scholastic Aptitude Test (SAT)

Year Yerbal Math
1993  Indiana 409 460
United States 424 478
1992  indiana 409 459
United States 423 476
1991 Indiana 408 457
United States 422 474
1982  Indiana 407 453
United States 426 467

Source: The College Board

examination. In 20 states and the District of Columbia,
however, at least half of the students take the test. On
this list of 21, Indiana’s scores on both verbal and math-
ematics tests ranked sixteenth.?

Further analysis of national data has shown that students
who took the subject-matter achievement tests, which
relatively few Hoosier students take, averaged nearly 100
points higher on each part of the SAT than did all test-
takers. Indiana high schools have been stressing ad-
vanced placement testing, and efforts are payirg of{ in
increased enrollments in more rigorous classes.® Itis
too early to assess the impact on the state's ccilege
entrance examination scores, however.

Students who take the subject-matter achievement tests
are often seeking admission to the nation’s most elite
colleges and universities, schools that have the most
competitive entrance standards. Many of these institu-
tions are placing less emphasis on test scores, but they
rarely ignore thom altogether.

The Armed Forces Qualifying Test (AFQT)

The armed forces have been an option for noncollege-
bound youths as well as those hoping to use military
benefits to gain access to postsecondary education. How
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well do these Hoosier military-bound students compare
with their peers elsewhere in the United States? One
indicator, says Robert Lehnen, Co-director of the Indiana
Education Policy Center, is performance on the Armed
Forces Qualifying Test.* This is part of the battery of
tests given to all applicants and enlistees for military
service by the Department of Defense.

Nationally, 10% of those who take the examination are
disqualified for “mental” reasons, that is, because they
lack the minimum academic requirements for enlistment.
The percentage of Hoosiers disqualified (11%) was
slightly higher than that for the nation as a whole, giving
Indiana a rank of 34 among the 50 states and the District
of Columbia. Lehnen reviewed AFQT scores and disquali-
fication rates for more than a decade (1961-1991) and
found Indiana test-takers consistently in the bottom half
of all states.

Low achievement and workforce development
A 1990 report of the Commission on the Skills of the
American Workforce pointed out seme of the obstacles
standing in the way of producing a highly educated
workforce. Two of the problems cited were the lack of “a
clear standard of achievement™ and the fact that “few
students are motivated to work hard in school .. . because
they see little or no relationship between how well they
do in school and what kind of job they can get after
school.™

Indiana faces similar problems. Most of the respondents
to the Indiana Youth Poll found a typical day at school best
described by the word “boring.” When asked about
perceived barriers to obtaining the work they hoped to be
doing at age 30, 53% said that their grades were not high
enough, 42% felt that they lacked knowledge about
careers, 28% said they did not have enough motivation to
succeed, and 23% admitted that they didn’t want to work
hard.” Although an improved system of career planning
might reduce some of these barriers, student views
suggest that a far more extensive revision of both cur-
ricalum and classroom practices, as well as a change in
their own attitudes, wilt be needed to engage their
interest m the educational process.

« w
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Notes

1. Information on SAT scores is drawn from several
sources from the College Board that administers the
examination: Press Release, August 27, 1991; “College-
Bound Seniors of 1991: Information on Students Who
Took the SAT and Achievement Tests of the College
Board” (New York: The College Board, 1991); and Press
Release, August 27, 1992. 1993 score information from
Dennis Kelly, “Overail SAT scores are higher, but girls
still lag,” USA Today (August 19, 1993).

2, Using several methods for transforming ACT and SAT
scores to make them comparable, Robert Lehnen exam-
ined averages for all 50 states and the District of Colum-
bia. Regardless of method, Indiana’s scores were in the
bottom half. Sec Robert G. Lehnen, “Constructing State
Education Performance Indicators from ACT and SAT
Scores.” Policy Studies Journal 20, 1 (1992), pp. 22-40.

3. Office of the Governor, Meeting the Challenge: Educa-
tion Progress in Indiana (Indianapolis: Office of the
Governor of Indiana, 1992), pp. 34-42. This report suimnma-
rizes Indiana's strategies for meeting the six National
Education Goals by the year 2000 and progress to date.

4. Robert G. Lehnen, “The 'Golden Age’ of Indiana
Fucation: Did [t Ever Exist?” (Indianapolis: Indiana
Education Policy Center, School of Public & Environmen-
tal Affairs, Indiana University, October 1992).

5. Ira Magaziner and Hillary Rodham Clinton, “Will
America Cheose High Skills or Low Wages?” Educational
Leadership 49, 6 (March 1992), pp. 10-14.

6. Judith B. Erickson, /ndiana Youth Poll: Youths' Views of
Life Beyond High School (Indianapolis: Indiana Youth
Institute, 1992), p. 32.




About the Indiana Youth Institute

We peiicve that the state of Indiana can and should
1| become a state that genuinely cares about its young
people and that its national reputaticn should reflect that
concern and commitment.

To enhance that commitment, the Indiana Youth Institute
t] works with adults who care about youth.

» I advocates for better services for Indiana’s
young people, both directly and ia collaboration
with others.

+ Il develops strategies to increase youth-serving
professionals’ knowledge, caring, and compe-
tence.

> [¥l cultivates and supports innovative projects
that hold promise for improving the lives of
Indiana’s young people.

We believe that the key to the success of young people is in
the hands of the adults who care about them.

¥l is an intermediary agency that supports youth
| development professionals and decision makers with
advocacy, research, and training.

The Resource Center

Through its Resource Center, the Indiana Youth Institute
provides a wealth of information on a broad range of issues
that affect young people, creates a strong communication
network, and serves as a state and national resource for
information about Indiana’s efforts on behalf ofits young people

Subscriptions Available

| A limited number of subscriptions to High Hopes, Long
0dds are available for those who could not be included
i} on our complimentary list. Send a subscription to a
favorite educator, your local principal, the head of your
PTA, your local library, the employee assistance director
at work, or your friends with school-age children.

Send check or purchase order to 1Yl today to receive all
eight chapters, bulletins, and IYl Resource Notes for only
$37.50 (postage included).

Hours: 8:30 am -5 pm M- F
(317) 634-4222 1-800-343-7060

Resources

Spokespersons for High Hopes, Long Odds

The persons listed below are available to interpret the information
contained in the High fopes, Long Odds reports. To invite a speaker
for a state-wide or community gathering of concerned citizens
contact: Joseph D. Huse, Project Manager for the High Hopes, Long
Odds project at the Indiana Youth Institute, 333 N. Alabama Street,
Suite 200, Indianapolis, Indiana 46204. Call [Y1 at (317) 634-4222 or
toll-free in Indiana (800) 343-7060.

Researchers Indiana Youth Institute
Gary Orfield, Ph.D. Judith Erickson, Ph.D.
Faith Paul, Ph.D. loseph Huse

Patricia Turner-Smith

 Lilly Endowment

William Bonifield, Ph.D. Bloomington, [ndiana
Sam Cargile, Ph.D. Barry Bull, Ph.D.
Joan Lipsitz, Ph.D. Gayle Hall, Ph.D.
Kent McGuire, Ph.D.

Dolores Wisdom Evansoille, Indiana

Jack Humphrey, Ed.D.

South Bend, Indiana Fort Wayne, Indiana
Eldon Ruff, Ph.D. Anne Hoover

In addition to the spokespersons for High Hopes, Long Odds, a
cadre of facilitators are prepared to convene community groups
to understand the implicalions of the report and probe the
issues. Contact Mr. Huse at the Indiana Youth Institute for the
name of a facilitator in your community. This is not just a:iother
report to put on the shelf: Keep it out, tell your friends and
colleagues, start the conversation and keep it going.
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How Do You Get There From Here?




Just as travelers in the ‘90s
wouldn't rely on a Model 1 to
carry them to an important
destination, neither should
today's students have to trust an
out-of-date education vehicle to
deliver them to the intersection
where their present meets their
future.

But most have had to
until now.

The results have been
disturbing. As many as half
of Indiana’s students—
teenagers who opted for
general-studies and
vocational programs—are
leaving high school
undereducated,
underprepared and un-
coupled from the economy.
Their academic paths
connect with no career paths
leading into the marketplace.
These young people, whose
ambitious goals were described
in Report 1 of this series, face a
serious logistical problem. They
know where they are. and many
of them know where they want to
¢o. Their question is—"How do
we get there from here?”

Too often the answer is—
“You can't.”

Faulty assumptions?
The organization of

Indiana’s high-school curricu-

fum, introduced in the 1920s to

prepare students for adult roles

in that era’s economy, is still in
place in 1993. The design of the
system was based on two assump-
tions: First, most students aren't
interested in college or don't have
the ability to succeed there and
thus need other choices; second,

few jobs require more than a high-

school diploma.

But times change

Many persons now know that

more students are capable of
earning college degrees than
previously thought possible.

They also know the current high-

school diploma has lost much of
its economic clout, and most

well-paying jobs call for some

kind of postsecondary education.

Unfortunately, the decades-old
practice of sorling youth into

different high-school programs
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has continued, and the sorting
system has failed to respond to
the current needs of the Hoosier
job market or the high hopes of
the state’s youth.

Keeping options open
All high-school students
need a high-school program that
will keep the options open

for them while they
consider the academic and
career decisions that will
affect the rest of their
lives. While not all Hoosier
students may want to go to
college after high school,
an ever-increasing number
of vocationaltechnical jobs
and other service positions
call for the mathematical,
communication and
thinking skills that are
taught as part of the college-
preparatory program.

This college-prep progralh.
currently selected by half of
Indiana’s students, gives teens
the solid preparation they need
for vocationaltechnical work, as
well as for college. The same
academic classes that prepare
students for higher education also
prepare them for places in the
vocationaltechnical and service
sectors of the economy. In addi-
tion. the college-prep program lets
them delay firm decisions about
their future without eliminating

any possibilities.




As part of this study, we
asked high-schooi counselors to
explain exactly where the
vocational and general-studies

programs lead. We received

some vague answers.

“The general-studies pro-
gram is for students who don't
know what they want in life” was
a frequent answer. The voca-
tional program, counselors say,
is for students who are inter-
ested in technical work or who
plan to attend vocational school.
Few talked to us about how the
general-studies or high-school
vocational programs lead to
career opportunities or how the
latter dovetail with vocational-
school curricula.

It is important to note that

after we had already collected

the data for this study, the
Indiana legislature also recog-
nized this programmatic problem
and advocated that general
studies be dropped from the
curricuium. In the “workforce
preparation” legislation of 1992
and 1993, due for implementa-
tion in 1995-96, legislators
mandated a three-option system
for high-school students: an
academic program, a technical
(“tech prep™) program, and a
combination of the two. We will
address the promise and pros-
pects for this program in our
final report of the study.

Supporting hopes,
reducing odds

Half the students we inter-
viewed say they want careers in
the professions (see Figure 1).
Their choices include law, medi-
cine, architecture, management,
education, library science, social
work, physical therapy and athlet-
ics. In aimost every instance, their
goals require a bachelor's degree,
and many students will need
master's degrees or doctorates to

realize their dreams.

FIGURE :

Seventy-two percent of the
students who are interested in
these professions are enroiled in
college-prep programs, 20 percent
in general studies, and 8 percent
follow the vocational curriculum
(see Figure 2). Are these students
taking the right steps to reach

2%

FIGURE 1:

Seniors in each
academic program
who want
professional careers.

. College prep

General studies

r—" Vocational

their chosen professions? How
well are they preparing them-
selves for the various profes-
sional careers they envision in
their futures?

We found that certain
factors—gender, ethnicity and
location—have little bearing on
student preparation. The factor

that most clearly

influences aca-

Seniors who want professional and other careers.

Professional
Other

demic readiness is
the high-school
program that

49%
L 51%

students follow.
Simply put: College-prep stu-
dents are better prepared to
meet their goals than are gen-
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eral-studies and vocational

students.

Preparation translates into
opportunities. The better the
preparation, the more abundant
the opportunities. Academic
quaiifications determine:

* Whether a student can get
into college.

* The number and range of

schools that will accept the student.

* The likelihood that the
student will graduate from college.

Ensuring the power
to choose

Since Indiana has two four-
year campuses with unrestricted
admission policies and other
campuses with very modest
admission standards, almost any
resident can be admitted to an
indiana college today. But
admission doesn’t guarantee
success in the classroom or a
degree at the end of four years.
What's more, which school a
student attends greatly affects
what careers are possible and

ERIC
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the number and
quality of job
opportunities
after college
graduation.
Indiana has
14 public univer-
sities, one public
two-year campus,
28 private col-
leges and univer-
sities, and two private two-year
campuses. How selective are
these Hoosier colleges? Many

FIGURE 3:

reference books categorize
colleges according to the com-
petitiveness of their admission
policies and use criteria such as
grade-point averages, class
rankings and test scores. For
purposes of this report, we focus
only on the math and science
requirements of Hoosier cam-
puses (see Figure 3). Based on
these requirements, Indiana’s
public colleges fall into four
categories of selectivity. These
categories are: unrestricted

Math and science course requirements for admission to Indiana

public universities.

Math Requirement
Lab Science Requirement

Indiana State University
University of Southern Indiana
Yincennes University

Ball State University

1U Northwest

Purdue University Calumet
1U East

IU Kokomo

IU South Bend

IU Southeast

IUPUI Columbus

IUPU Fort Wayne

upul

1U Bloomington

Purdue University West Lafay-tte

Footnotes:

Noreq.  2Yrs. 3Yrs. 3V,
No req.

1.2 Yrs. I Yr. 2 Yrs.

I. Math courses are Algebra 1, Geometry and Algebra 2 or Trigonometry and Calculus.
. Lab science cousses must be Biology, Chemistry or Physics.

3. An admission counselor on each campus was contacted for the basic admission
requirements above. Requirements can be higher for specific programs.

4. At IPFW the requirements are for the IU program; PU programs can require 2-4 years

of math and |-3 years of Lab Science.
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(open) admission policies, very
modest admission standards,

somewhat-selective admission




criteria, or selective admission
requirements.

The more selective the
admission standards of a school,
the greater the opportunities for
its students. Colleges with
selective admission require-
ments offer more academic
majors, provide a wider variety of
courses, attract more job recruit-
ers, and boast a higher gradua-
tion rate than schools with open,
very modest, or somewhat-
selective admission policies.

Youth who want to maximize
their career opportunities should
accumulate the academic credits
to meet admission standards of
all schools. In other words, if
students meet the criteria sct by
the most selective campuses.

they simultaneously meet the

requirements of every other
school. This way, young people
ensure their power to choose
their schools. They won't be
denied an opbortunity on the
grounds that they lack some
academic prerequisite. For
whatever reason, they may
decide against the most selective
schools and in favor of less
selective cam-
puses. The FIGURE 4:
important point is
that students
have the option to College prep
choose and that
these should be

informed choices made by the

Yocational

students and their families.

Preparing for
professional careers
Of the surveyed college-prep
seniors who aspire to profes-
sional careers, 57 percent have
taken the courses to qualify for
admission to all public and
private campuses in the state,
and they also meet the standards
of public universities in nearby
lllinois and Wisconsin. Also,
almost all these students claim
to have “B™ averages or better,
and many have taken the Scho-
lastic Aptitude Test (SAT) before
their senior year. (Early testing

6
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General studies

allows students to repeat the
exam if they are dissatisfied
with their initial scores.)
Unfortunately, only 19
percent of general-studies
students and 14 percent of
vocational students who want to
be professionals boast compa-
rable courses (see Figure 4),
grades, or SAT preparation.

Seniors in each program who want professional
careers and have taken the courses required by
all schools and campuses.

Fourteen percent of the general-
studies students, 22 percent of
the vocational students and 3
percent of the college-prep
students qualify only for the
open-access schools, even
though their professional
aspirations require more rigor-
ous academic preparation (see
Figure 5).

Among the stumbling blocks

to college admission for many

FIGURE 5:

Seniors in each program who want
professional careers and whose
courses qualify them only for
open-access schools.

College prep

General studies

Yocational 22%
Hoosier students are algebra and
geometry requirements. For

example, Hoosier campuses with




somewhat-selective admission
policies say that all incoming
freshmen must have taken
geometry. But 6 percent of the
surveyed college-prep students,
28 percent of the general-studies
students and 46 percent of the
vocational students who want to
be professionais lack this prereq-
uisite and so are considered
ineligible by these standards
(see Figure 6). And because the
SAT includes geometry, these
students can also suffer lower
math scores. Their opportunities
are limited, and their choices of
schools are reduced to open-
access campuses and schools
with modest admission require-
ments. These schools often have
programs of study that are more
limited than those on the selec-
tive campuses.

FIGURE 6:

Seniors in each program

who want professional

careers but have not
taken geometry.
& Y am

. College prep

General studies

m Yocational

Science requirements
biology. chemistry, physics - -

pose similar problems for a large
Q
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group of students. Depending on
students’ chosen maiors, selec-
tive schools require as many as
three years of laboratory science.
Yet 16 percent of surveyed
college-prep students, 53 percent
of general-studies students and
83 percent of vocational students
lack even a second year of a lab
science (see Figure 7). Again,
opportunities are limited, and
choices of schools are reduced.
We also asked seniors
interested in professional
careers to comment on their
plans to take the SAT, which
many colleges require for
admission. We learned that 68
percent of the college -prep youth
alrcady had taken the test; 55

R

FIGURE 7: 83%
Seniors in each program g

who want professional
careers but have not
taken two years of lab
science.

53%

- College prep
General studies

Yocational
16%

percent of the general-studies
students and 32 percent of the
vocational students had done so
(sce Figure 8, p. 8). Many who
hadn’t taken the test intend to
take it: others plan to repeat the
exam in hopes of getting a better
score. If students follow through
on these intentions, 95 percent
of the college-prep youth, 82
pereent of the general-studies
teens and 84 percent of the
vocational students eventually
will take the SAT.




Pursuing vocational
paths

Enlisting in the armed forces
and attending lvy Tech are two
post-high school paths available
to students thinking about other
career arcas. But, with the
downsizing of the military, few
seniors (3 percent) consider
military service an option.

Although 16 percent of the
surveyed vouth are enrolled in
high-school vocational programs,
only 8 percent say they plan to
attend an Ivy Tech campus after
graduation. A 1991 study by the
Indiana Commission on Voca-
tional and Technical Education
(ICVTE) helps explain why.

Forty-scven of the 87 high
schools surveyed by ICVTE offer
no more than three vocational
programs (see Figure 9). Almost
half these high-school programs

cover consumer education and

FIGURE 9:

Number of vecational programs
Indiana high schools offered in
1990-1991.

Number of Number of
programs offered  high schools
1-3 47
4-9 39
10-15 .0
16-19 0
20-30 1

homemaking; 28 pereent are in
agriculture; 9 percent are in
clerical, sales and similar types

ol business education (see

FIGURE 8:

Seniors in each program who want professional careers and who have
taken or will take college entrance exams.

70%  68%

63%

College prep

Figure 10). Virtually none of the
seniors in the survey is inter-
ested in homemaking or agricul-
ture as a vocation; therefore,
little reason exists to continue
these vocational studies beyond
high school. Those who hope to
pursue business-management

FIGURE 10:

Types of vocational programs available at
high schools that offered three programs

or fewer in 1990-1991.

Proportion of

General studies

' Have taken PSATs
Have taken SATs

......

{4 Plan to take SATs

32%

32%
26% : :

Yocational

careers say they will attend
college.

Few high-school vocational
programs—even those not in the
ICVTE study—connect with any
lvy Tech curriculum. The paths
that lead out of secondary
vocational education don't lead
into postsecondary
vocational education or
to specific jobs.

Another drawback {o

programs . C ..
Programs (%) technical training is Ivy
Consumer and homemaking 46 Tech’s distribution of
Agriculture 28 class offerings and
Business education 9 degree programs. The
Industrial co-op education 6 ,
Marketing 4 school’s 1990-91 catalog
Trade and industrial education 3 lists 48 degree options;
Home economics 2 l d ding
Pre-vocational education 2 1owever, depending on

Source for Figures 9 and 10:

The indiana Commussion on Yocational and Yechmical Education

Perlormance Repori. Fiscal Year 1991 tstudy of all 87 high
schooly statewide)

8
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the location of the
campus, a program may
or may not be available.
For example, an associ-
ate degree in hotel management
can be earned only at Indianapo-

lis, and a one-year certificate in
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By law, lllinois public colleges
require three years of mathematics
(including trigonometry or com-
puter science), three years of
laboratory science, three years of
social studies and four years of
English. Wisconsin recently
adopted similar criteria. The
entrance standards in these
states—similar to the most
selective schools in Indiana—are
not indications that educators
favor elitism in public higher-
education systems. These educa-
tors merely want freshmen to
succeed in college, and they
understand the prerequisites to
that suecess.

Our research points to
cerlain conclusions. If Indiana
were to replace its traditional
high-school programs with one
“hasic opportunity program”

fashioned after the familiar

college-prep option., it is

reasonable to conclude that
this change would benefit
students, teachers and the

state’s economy. More stu-
dents would necessarily be

enrolled in the rigorous math,
science and language classes
that keep their options open

until they are ready to make
career decisions. They could
still choose electives from the

Teachers would be
challenged to de-
velop new tech-
niques to convey
information to a wider
range of youth who
have varied learning
styles. The state and
business communities
would benefit from a
better-prepared work-
force and would there-
fore be justified in
seeking ways lo expand
the Hoosier economy to
accommodate these
workers.

There are, of course, other
options. In our concluding
report, we will discuss the full
range of options and suggesl

where ecach might lead.
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vocational and fine-arts areas.

Some questions

As Indiana parents, educa-
tors, business people and
policymakers begin to grapple
with the issues presented in this
report, we offer five questions to
stimulate discussion:

e [f the traditional academic
programs do not serve Indiana’s
teenagers, what options should
schools explore? Is the provision
for college-prep and technical-
prep programs, or a combination

of the two—as set forth in the

new state law—the best? Or
would it be better if Hoosiers
considered having one basic
opportunity program that keeps
career options open for all
students?

¢ How can Hoosiers encour-
sge teachers of college-prep

courses to employ praciical,




mental-health rehabilitation is
available only at Fort Wayne.
Consequently, opportunity at the
vocational level is in iarge
measure dependent upon where
in Indiana the student lives.
While it certainly isn't possibie
to offer all programs at every
campus, it may be important to
offer key programs in more than
one area of the state.

If not college, lvy Tech
or the military ...what?
About a quarter of the
surveyed seniors expressed no
interest in college. vocational
school or military service. Of

these, 14 percent plan to work

full time; 11 percent say they will
either look for work, take a break
or, in the case of 1 percent, he
full-time homemakers. These
students often see no link
between their schooling and
their future place in the

economy. They also expect no

help from their high
schools in finding jobs.
The unique chalienges of
this often-overlooked 25
percent will be explored
in Report 5 of this series,
“Going to Work: Weak
Preparation, Little Help.”

Authors’
thoughts

Indiana students deserve full
disclosure about the opportuni-
ties resulting from their high-
school programs. Before eighth-
graders select their high-school
programs, they should be told
where each program leads—and
where it doesn’t lead. Before
they build their
class schedules,
they should be told
exactly what
opportunities they
preserve by taking
certain courses and
what options they
forfeit by bypassing
those courses.
When it comes to
choosing paths and
following them,
youth should encounter no
avoidable obstacles. And, what-
ever their path—whether

academic or vocational-—they

9

ought to have high-quality.
pertinent preparation for it.

Change in academic pro-
gramming is long overdue. Many
persons say the only high-school
program that clearly connects
with opportunity today is the
college-prep program. Yet year
after year, schools have offered
general-studies and vocational
programs that prepare few youth
for college or for jobs. Even
general-studies and vocational
students who muster enough
credits for college admission
often don't qualify for the
campus of their choice because
they lack certain courses. They
must compromise their dreams,
and the fallout from this compro-
mise is serious: Choices and
opportunities are diminished.

College entrance policies,
already too selective for some
students, promise to get tougher
in the future. Because many
Hoosier seniors told us they
might like to attend out-of-state
colleges, we checked admission

standards in surrounding states.




interactive strategies that
appeal to students with a
variety of learning styles?
¢ What would happen if
public colleges and universi-
ties raised their admission
requirements? Would
public high schools (given
assistance and sufficient
lead time) be encouraged to

raise graduation require-
ments to prepare students
better for the academic
rigors of cullege? What
would be the ramifications
for high schools? for
elementary and middle
schools?

* What steps need to be
taken io expand the professional
sector of the economy to accom-
modate the aspirations of the
state’s well-trained young
people?

¢ Should state government
join with private enterprise and

schools to develop and communi-

caie clear paths-between the

classroom and various sectors of
the economy?

The word “path™ crops up
frequently as we consider ways
to expand opportunities for
students. Unfortunately, our
study of high-school programs

indicates that some current

academic paths are little

more than dead-end
streets for youth. They
don’t go anywhere—not to
college and not to jobs.
They don't even intersect
with many postsecondary
training programs. These
paths need to be cleared or
eliminated

Overall, we would like to
see students leave high
scheol academically ready to
take the next step toward
the future—whether that
future is postsecondary
schooling, the job market,
farming, the military, or homemak-
ing. As these students consider all
the paths available to them, the
question should never be “What
opportunities are left for me?” The
question should Le “What opportu-

nities are best for me?”

—by Faith G. Paul, Ph.D.,
Public Policy Research Consortium

Higit Hopes. Long Odds is based on the Indiana Youth Opportunity Study. Researchers used a two-stage. clustered,

straiified random sample. representative statewide and regionally for six regions and three sub-regions. The sample was

designed and drawn by the National Opinion Rescarch Center {(NORC) in Chicago, Hlinois.

In the first stage of the sample, schools were selecled. Then a sample of students was drawn from the selected sehools.

The final sample included 1,735 twelfth-graders, 1,726 tenth-graders and 1.726 eighth-graders. Parents of these students

and the counselors in their schools also were surveyed.

For further details, see “Technical Appendix,”™ ix, available from the Indiana Youtl Institute.

Indiana Youth Institute, 333 North Alabama Street, Suite 200, Indianapolis. Indiana 46204
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H 1 G H H O P E S L O N G O D D S

Getting in the door

How selective are the admission standards of Indiana’s
four-year public colleges and universities? A number of
respected reference books, available at most libraries and
commercial bookstores, use a variety of criteria to answer
that question. For example, according to the most recent
edition of Barron’s Profiles of American Colleges (1992),
public Hoosier'campuses fall into three categories:
competitive, less competitive and non-competitive.

The guidebook uses three factors—students’ grade-
point averages, class rankings and test scores (SAT
and ACT)—to determine a school’s competitive-
ness. Campuses classified as “non-competitive™
require only evidence of high-school graduation.

Inciuded in Barron's three groups:

Competitive Less Competitive Non-competitive
Ball State University Indiana State University [U East

U Bloomington 1L Kokomo Purdue Calumet
Purdue West Lafayette IU Northwest

1UPU Fort Wayne

1UPU (includes IUPUT Columbus)
1U South Bend

11 Southeast

University of Southern Indiana

Note:
Barron's includes no public four vear Hoosier campus within its three additional categories of “very com
petitive,” “highly competitive,” and “most competitive.”
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H I G H H O P E S L O N G O D D S

Voc-Ed offerings vary across state

Geography may be an important factor to Hoosier students interested in gaining access to
vocational training after high school.

To ernbark on a degree program at one of Ivy Tech’s 22 campuses, a student must have a high-
school diploma or a General Education Development (GED) certificate. After that, the range of
opportunity afforded the student may depend on which campus he or she attends, according to High
Hopes, Long Odds researchers. The table below, compiled from current Ivy Tech listings, indicates
degree/certificate programs available in the communities where surveyed students live. Curricula
vary from campus to campus. Depending on where students reside, they may have more or fewer
program choices than their peers in other parts of the state.

1993 Ivy Tech Divisions and Programs
in Surveyed Areas

Evansville
Fort Wayne
Indianapolis
South Bend

Hammond

Gary

Business
. Accounting Tech
Admin/Office Tech
Business Mgmt/Admin.
Computer Info Systems
Culinary Arts Tech
*Distribution Mgmt.
Hotel-Motel Mgmt.
Industrial Superv. . . .
Marketing Tech . . .
Paralegal Tech

Statistical Process .

Visual Communications

Commercial Video .
Graphic Design . .
Commercial ’hoto
*Graphic Media Tech
Interior Design ] ]

Visual Communications .
\‘l




=
-
o
=
<
=

Human Services & Health
Child Development

“Early Child Development
‘Dental Assistant

"Food Services Tech

Human Services Tech
Medical Assistant .
Medical Lab Tech

Mental Health Rehab
Nursing .
Practical Nursing .
Radiologic Tech

Respiratory Care

Surgical Tech .

Applied Sciences & Tech
Automated Mfg. .
Auto Bodv Repair

Auto Serviee Tech °
“Barbering

Building Construction
“College/Industry Job Title
Drafting/CAD o
Electronics Tech .

“Environ. Care Tech

Fire Sciences

Heating/Air Cond/Ref. .
Industrial Lab Tech
Industrial Maint. Tech ]
Machine Tool Tech

Mfg. Processes/Plastics .
“Mining Operations Teeh
“Reereation Vehicle Tech
Welding Tech .

Fort Wavne

Gary

Hammond

Indianapolis

South Bend

“This progrant is not offered at surveyed sites but is offered at other Ivy

Tech sife(s).
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H I G H H O P E S L O N G O D D S

Math X 3 = Opportunity

High-school students who take certain math,
science and foreign-language courses—appropri-
ately called “gatekeeper” courses—improve their
chances for college participation and success,
according to research sponsored by the College
Board. Teenagers generally take these courses
early in their high-school careers, when their
college plans are still in the formative stages.

The three math “gatekeepers™ cited by the
College Board are Algebra |, Algebra Il and Geom-
etry. Of seniors participating in the High Hopes,
Long Odds survey, about one-third will graduate
from high school without these key courses.

Seniors and Algebra

83%

Seniors and Geometry
70%

- Algebra |

Algebra I}

Taken/taking Not taking Taken/taking Not taking

Note: Includes all surveyed seniors. Note: Includes all surveyed seniors.

ﬂ 48




H I G H H O P E S L O N G O D D S

And speaking of the future ...

In spite'of the popular
belief that today’s teens rarely
talk with their parents about
important issues, more than
half of surveyed high-school
seniors in Indiana say they
frequently discuss education
and career plans with their
families.

Twelfth-graders who participated in the In a related question, seniors were
High Hopes, Long Odds study were askea: asked: “"How often do you and your parents
“How often do you and your parents talk talk about your plans for jobs or careers after
about your postsecondary education plans?” high school?” Their responses:

Their answers:

Frequently 57" Frequently 92%
Sometimes Sometimes
Rarely Rarely 10%
Never Never o

Seniors discuss education Seniors discuss jobs
Note: Gender and race accounted for no significant Note: Gender and race accounted for no significant
differences in answers. differences in answers.
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High Hopes, Long Odds!

Materials for Pocket 3

L O NG O D D S

Dear Colleague:

Report Three reveals that big gaps existbetweenwhat families think they know, what they actuallyknow,and what they need
to knowto make appropriate decisions about educational and career options. lam sure there willbe agood deal of spirited
discussionaboutwhy this situation exists and whoiis responsible for the information shortfall. We hope that conversations
will focus on what might be possible rather than what’s not working.

The findings in this report raise several questions that could lead to creative collaborative solutions:
What are the best ways for schoois to disseminate information to parents?

How can area employers keep schools and students apprised of the changing economy and job market
demands?

What is the optimal time for college recruiters to visit communities?

How can those in nonformal education settings, such as neighborhood centers, churches, parks and
recreational facilities, or scouting troops, be resources for information?

The researchers suggest it will take entire communities to safeguard the future of young people. Itis, therefore,important
that discussions include representatives from several areas of the community. The Indiana Youth Institute has identified
and trained facilitators to help local communities convene and lead discussion groups. We anticipate participants will
include students and their famities, businesses. schools, youth-serving and religious organizations, and universities and
colleges. Alistof facilitators is included with the Resource Notes. Please call upon themand share their names with others.

We also believe that much can be fearned from initiatives already underway in Indiana. We have chosen to highlight some
of themin the Resource Notes included in this mailing. We are also eager to share information on programs you identify,
We recently learned, for instance, of a company that has hired a guidance counselor to work with employees who have
school-age children. Please send program information to the attentior of Joseph Husc at the Indiana Youth Institute.

Your response to, and enthusiasm for, the High Hopes. Long Qdds Study have been gratifving.

Yoare ammportant kevto its continued success. | hope vouwill continee to share this information broadlvand serve as
a catalyst for community discourse.

Sincerely,

b o s
Sat  Fernes - PRTE

Patricta Turner-Smith

Executive Director Y
ndkma =
Youth institute  [) U

333 North Alabama * Suite 200 = Indianapolis * Indiana * 46204 * (3I7) 634-4222 » (800) 343-7060 * FAX (317) 685-2264
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Indiana Youth Institute Resource Notes

High Hopes, Long Odds Report 3 identifies six educational
crossroads where students and their families are faced with
crucial decisions that will have lasting impact on their
progress from aspirations to actuality. Throughout Indiana,
there are dozens of programs, large and small, that unite
students and their families, schools, businesses, and youth-
serving organizations in the decision-making processes. In
this Resource Note we descrive two stalewide and one
regional program. We also describe a few exemplary local
programs created by individuals whose work was honored by
an Indiana Youth Investment Award.

I. Choosing a high-school program

The Future Academic Scholars Track (FAST) program in Ft.
Wayne works with students in grades 6 through 12 who are
untikely to get to college. Young people are brought toa
college campus for four weeks during the summer and
continue to meet on two Saturdays per month from October
through May. Both cognitive and affective needs are
addressed in the program. Public school teachers and
administrators, university professors and business people
serve as facilitators, counsclors, and educators. High-
school juniors and seniors serve as mentors to the FAST
students, FAST has a strong parent component that in-
cludes parenting classes, university ciasses and swdy skilis
development,

The Community Guidunce for Youth Program (CGYP) unites
schools and youth-serving agencies in community-wide
efforts to provide sustained and coherent guidance to young
people so that they will arrive at thie twelfth grade with a
wide range of educational and vocational options open to
them. Each CGYP prograin unites school and community but
is organized to tap the unique and diverse resources
available. Areas of concentration are: 1. redefining roles and
functions for guidance counselors; 2. enhancing learning
opportunities; 3. supporting transitions from one school
level to the next; 4. connecting youth with the community; 5.
providing career and educational information: and 6.
encouraging parental involvement.

2. Developing a plan for selecting courses

The Assoctation for Loun Free Education, Inc. (ALFE) has
been working in Marion County since 14972 to establisland
maintain a community fund that will promote equal educa-
tional opportunity. Two-thirds of the 1,000 Marion County
students served annually by ALFE must be from low-income
families and “first-gencration college™ students. Need for

.2

ALFE services is the only eligibility requirement for the
remaining third of the students served. ALFE has evolved to
provide many supportive services for students, including
helping each participant niake a realistic, positive self-
assessment, explore careers, and choose a school or
program. Mentor/tutors lielp students who are getting low
grades in language arts, math, social studies and/or science.
ALFE personnel refer students to school and community-
based counselors, social workers, and human-service
agencies to meet their special needs.

In Richinond, CIGNA insurance company emplovees serve as
Study Buddies (clewentary schools) and Middle School
Mentors. Study Buddies promote good attendance, help
improve reading and math skills, and build their student’s
scll-confidence. Mentors promote good attendance and
help with conflict resolution, goal setting, grade improve-
ment, and career awareness.

3. Setting education and career goals
Al of the programs described above also include explora-
tion of career and educational opportunities.

Motivate Our Minds (MOM) starts carly to help Muncie
students expand their interests, learn goal-setting skills,
explore careers, and set their sights high. MOM operates
two evening programs: onc for young people in grades 1 to 6,
and one for junicr and senior high-school students. Parent
involvement is vital and is required. Parents help once a
month with regular projects and, at the same time, learn
how to help their children at home. There are also parent
workshops and newsletters. MOM enlists many mentors
and tutors from Ball State University and elsewhere in the
counmunity.

Begun by a school connselor, the Study Connection program
matches more than 700 students in grades K through 12
from Ft. Wayne Community Schools (FWCS) with tutors
from the community. Employees are given released time to
work with their students, whom FWCS delivors to the office
door. Although begun as a prograim to provide acadermic
stipport, because the tutoring is done at workplace study
sites, the program has had the added impact of raising
carcer awareness. The young people see the workplace
firsthand and learn the importance of interpersonal,
computer, and other workforee skills. The tutoring program
has been expanded to include Study Connection Mentoring
in which corporate volunteers work with high school
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students to develop career plans, vocational interests, and
self-esteem building, as well as Study Connectior: Classroumn
Coaching, in which a group of male professionals serve as
positive role models in the classroomn, sharing skills and
aiding teachers.

Career Awareness Scouting is an in-school program for junior
high- and high-school students offered vy local councils of
the Boy Scotits of America. Students are given an opportunity
to indicate career interests. The local Scout council orga-
nizes assemblies and classroom visits by local business and
professional people who share inforniation about fields of
work ir-which the students have expresied interest.

Many other national youth organizations offer out-of-school
programs that assist young people with career and educa-

. tional decisions. A future issuce of 1Yl Resource Notes will

describe some of them.

4. Ildentifying vocational schools and colleges
Hoosier students and families have a unique resource
available. The fndiana College Plucement and Assessment
Center (ICPAC) annually sends 15 different publications
containing information about postsecondary educational
options in the state of Indiana to the homes of Hoosier high-
school students. Materials are mailed out to ¢coincide with
the timing of decisions in planning applications for postsec-
ondary education. Since 1987, ICPAC has growi from an
organization serving 60,000 9th-grade students in about 80%
of the state’s public high schools, to one that served 260,000
students in grades 9 through 12 in 1993, Through their
hotline services, ICPAC responded 1o 38,000 requestsan
1993 from students and parents needing mlormation and
help with application processes. The ICPAC hotline number
is (806) 992-2076. '

ALFE also monitors the college application process for their
participants and helps out where needed.

Most potential “first-generation college™ students have
never visited a college campus and have little knowledge of
campus life. Many Indiana agencies that are providing
motivational and fife-skill-building programs also inchide
campus tours and visits in their programs. For example. the
Brotherhood Program of Planned Parenthood of Central
Indiana sceks to expand the horizons of young African-
American males at high risk of drepping out of school. The
prograin works with families, the courts, probation officers.
and the schools to help voung men realize the conse
quences of their behavior and to accept responsibility for
cariching their lives.
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The Christamore House Achiecement Program (CHAP), and
the Wheeler Boys and Girls Club, both in Indianapolis,
charter a bus to take students on an annual spring-hreak
tour of southern campuses. Such tours make the possibil-
ity of colicge scem more real and motivate students to
make concrete plans to attend.

The YWCA of Gary also sponsors a tour of historically Black
colleges for young wemen each March. This highlights a
year-round program that includes teadership development,
confidence building, spirituality, and community service.

5. Finding and applying for financial aid

College Goal Sunday is jointly sponsored by the State
Student Assistance Commission of Indiana, the Indiana
Student Financial Aid Association, and Lilly Endowment Inc.
College Goal Sunday is designed for low- to middle-income
students who could qualify for admission to an Indiana
college or university or Ivy Tech, who need financial aid,
and who need help filling out the application forms.
Financial aid professionals from Indiana’s colleges and
universitics are onnand to help. 1In 1993, more than 3,000
students and their parents participated at sites throughout
[ndiana. The next College Goal Sunday s set for February
6, 1994. For further information, call the ICPAC hotline at
(800) 992-2070.

The YMCA of Michiuna has several motivational prograns
for urban young people. The College Placement Program
helps youth with applications for postscecondary education
and also secures financiat aid to help them get there.

6. Understanding the job market

The Lakeshore Employment & Training Partncrstup. Ine
serves clients in four locations in Crown Point, Fast
Chicago, Gary, and Hammond. 1t offers a wide variety of
programs that encompass everything from basic-skills
training, helping young people understatid the job market,
and enhancing their workforce skills, to learning job-search
strategies. Career Beginnings, operated in cooperation
with Indiana University Northwest, provides a mentoring
program for high-school students from low-income
families. These young people receive year-round work
experience and sumer job internships. Additional
programs offer academic remediation and provide services
to young people with disabilities and other special needs.

The Resource Center of the Indiana Youth Institute has
information about the programs described here, and marny
more. Call (317) 634-4222 or, within Indiana, (800)343-7060.
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About the Indiana Youth Institute

We believe that the state of Indiana can and should
become a state that genuinely cares about its young
people and that its national reputation should reflect that
concern and commitment.

To enhance that commitment, the Indiana Youth Institute
works with adults who care about youth.

» IXI advocates for better services for Indiana’s

young people, both directly and in collaboration
with others. '

« 1Yl develops strategies to increase youth-serving
professionals’ knowledge, caring, and compe-
tence.

* 1YI cultivates and supports innovative projects
that hold promise for improving the lives of
Indiana’s young people.

We believe chat the key to the success of young people
is in the hands of the adults who care about them.

Il is an intermediary agency that supports youth
development professionals and decision makers with
advocacy, research, and training.

The Resource Center

Through its Resource Center, the Indiana Youth Institute
provides a wealth of information on a broad range of
issues that affect young people, creates a strong
communication network, and serves as a state and
national resource for information about Indiana’s efforts
on hehalf of its young people

Subscriptions Available

A limited number of subscriptions to High Hopes, Long
0dds are available for those who could not be included
on our complimentary list. Send a subscription to a
favorite educator, your local principal, the head of your
PTA, your local library, the employee assistance director
at work, or your friends with school-age children.

Send check or purchase order to I¥} today to receive all
eight chapters, bulletins, and [Yl Resource Notes for only
$37.50 (postage included)

Hours: 8:30 am -5 pm M- F

(317) 634-4222 1-800-343-7060

KResources

The community facilitators listed beloware available to help citizens probe the
issues and struggle with the policy implications of the datain//igh Hopes, Long
Odds. Contact Joseph Huse at the Indiana Youth Institute or call a facilitator
near you to learn how you can get involved in a local discussion group.

Bloovimmgton

Seott Gillie ... p— (812) 855-8475
Camnbridge City

Susan Ray ..o, (317) 478-3121
Carmel

Fred Chandler ... (317) 846-7721
Dale Otterman ............ (317) 573-8222
Sue Richardson............ (317) 573-8222

Steve Stoughtoin ............ (317) 573-8200

Columbus
Therese Miller Farley .. (812) 372-2808

East Chicago

loseph Flores .o (219) 391-4140
Elkhart

Connie Rufl . oo (219 295-4716
Evansilic

Janice Davies v . (812) 473 8433
Dat Hayden .o (812) 422-4100
Phallis Kincand e (812) 421 0030

Fort Wayne

Thomas Gordaolr ....... ... (219) 425-7510
Joyee Mallory ............ ... (219) 4246326
Bettve Poignard ........... (219) 181-6605
Greg Shiord oo (219) 425-7504
Indranapolis

Ellen Annala .ooovveneoo (317) 921 1292
Aice Davis - oo (317) 9240257
Ethin Droaddy s {317y 925 T4t

Kale Gill Rresstey (317 w24 fe 26

Indianapolis cont.

Jefflacobazzi ..., (317) 232-1825
Andrea Marshall ............ {3177 236-3860
Peggy O'Malley..... ....... (317) 232-1832
Deris Owens ... (317) 547-1837
Barbara Poore .............. (317) 823-1481
Philip Seabrook - (317) 232-1900
Ralph Taylor ...coovevevene. (317) 634-4222
Gail Thomas Strong ...... (317) 634-4222
lzona Warney ..o.eee...n. (317) 929-0104
Kokumo

Ruth Ster v (317) 455-8040
Michigan Criv

Jon Groth e, (219) 573-2120
Mishawaka

Paul MeFann oo {215) 254 0111
Muncie

Muriel Weeden ... (317) 747-5273

New Alhany

Vincent Klei o, (S12) 949-4244
Jerey Finn (812) 923-3266
Richmond

Larry Baker .o, (317Y975-8351
Terre Haute

Sandra Kellev (812)462-4381
Domma Wernz ... (812) 462-4416

West Lafavette
Alters Segnst v o (317) 4 9748
Lindis Sorensen . ..

(3T T3 w2
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Families Need Direction at Six Education “Crossroads.”
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Many Hoosier students and
their parents aren't getting the
right information at the right times
to ensure appropriate educational
and career decisions. What's
more, families often don’t know
what they're missing.

As part of the Indiana Youth
Opportunity Study, High Hopes,
Long Odds, we asked Indiana
students and their parents to
assess the quality and quantity
of the education and career
information they receive. On the
surface. families are satisfied.
But when pressed with specific
questions—"Which high-school
classes best prepare the work-
bound student for an active role
in Indiana’s economy?” “How
many math credits do state
universities require for admis-
sion?” —more than 90 percent
say they can’'t answer because
thev Jack important information.

And they want it.

Sharing the
responsibility

Big gaps exist between what
families think they know., what
they actually know and what they
need to know. Whose job is it to
fill these intormation gaps?
Parents point to the schools, and
schools point to the parents.

thsh Hopes, Long Odds
shows that schools, students,
parents, colleges, businesses and

communities share responsibil
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ity for the information shortfall.
Schools disperse incomplete
information; students don’t take
it home to discuss it with

their families; parents set few
appointments to discuss their
children’s academic programs,
progress and plans; college
representatives schedule recruit-

ing missions when such visits

- are most convenient for them

rather than most heneficial to
families, arid arez employers
don’t keep educators and stu-
dents up-to-date on changes in
the economy and opportunities
in the job market.

Wheever the responsibili-
ties lie, the result is the same:
Youth suffer the consequences.

sometimes for a lifetime.
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When information
matters the most

Beginning in the eighth
grade and continuing through
high school, students encounter
six kev decision points—call
them education “crossroads”—
where education- and career-
related information matters
most. Some of these crossroads
may be revisited at other points
in their lives, but it is vital that
students and their families
recognize these crossroads as
they approach them for the first
time, especially because the
quality of each decision will add
to or detract from the quality of
the next one. At these decision
points, a student:

e Chooses a programn of
studies for high school.

e Develops a plan for select-

ing and taking courses.




* Sets education and career
goals and formulates a plan for
keeping doors open to opportunity.

* Identifies and applies to
vocational schools or colleges for
possible enrollment.

* Finds out about and
applies for financial aid.

e Learns about employment_
opportunities right after high
school and locates satisfying
work, if he or she is seeking full-
time employment immediately
after high school.

Are families receiving the
information and direction they
need at these six education
crossroads? Researchers for

High Hopes, Long Odds examined
each decision point and found

that families are not receiving
the information and direction
needed at these crucial stages in
their childrer’s education.

Choosing a high-
school program

When we asked parents of
eighth-graders if they wanted
descriptions of various high-
school programs and explana-
tions of career opportunities
linked to these programs, 86
percent said such information
was very important to them.
However, 42 percent of parents
of seniors say they either never
received this infermation or
cannot remember receiving it
(see Figure 1). Twenty-five

FIGURE I:

These numbets are con-
firmed by 12th-graders’ memo-
ries of people who assisted them
with program selection. Only 44
percent indicate that their
parents were a major influence;
18 percent say counselors played
a key role, and 10 percent credit
teachers as important contribu-
tors to the process. An over-
whelming 88 percent cite them-
selves as the primary decision-
makers.

In short, fewer than half the
families—three out of 10—have
the necessary information at the
appropriate time to help their
children make an informed
choice of an academic program.

When seniors' parents receive high-school program information.

On time to help with decision

Too late to help with decision

Don't remember getting any information

Hote.
Due to multiple responses. ligures do not total 106

percent report receiving it when
their children were in the 10th,
11th or 12th grade, long after the
important decision is made. Only
31 nercent say they received the
informaticn either hefore or at

the key decision point.

42%

Developing a plan
for selecting courses
Does a blueprint of specific
classes, carefully plotied and
followed over a four-year span,
boost students’ opportunities after
gradualion? Our reply is an
emphatic yes. Our study shows that
students who have carefully
thought-out plans generally enroll
in courses that keep opportunity’s
doors open. By comparison, the
other 40 percent of the students,

those who fack clearly defined




plans. enroll in few academic
courses and reduce the opportuni-
ties available to them from an

' economy that values education
credentials.

Hoosier families want to be
directly involved in designing
students’ academic blueprints. Of
those surveyed. 90 percent of
parents of eighth-graders say they
need information and assistance to
help draw that blueprint. They
want lists of classes geared to
freshmen who will be college-
bound students, work-bound
students or students with
vocational-technical interests.

But not all families are
getting what they want and need.

Thirty-nine percent of seniors’
parents say they never met with

school counselors, nor did counse- -

lors work individually with their
children to develop course-selec-
tion plans; 41 percent say a
counselor met with their teen-
ager—but not with the family—-to
develop a plan, and only 17 percent
report a family counseling session
(see Figure 2).

This lack of informed plan-
ning is corroborated by students
and counselors. Thirty-nine
percent of 10th-graders and 41
percent of 12th-graders say they
currently do not have a course -
sclection plan. Existing practices
among counselors offer a partial
explanation: More than a third of

10th-grade counselors say that

ninth-grade counselors in
their schools do not design
course-selection plans to meet
students’ education and work
goals. And only a third of the
10th-grade counselors prepare
plans for sophomores who
lack them, (The role of school
counselors---subject to
demands from many
sources-—will be addressed in
Report 6 of this series, “Coun-
selors: System Tendefs,
Gatekeepers or Youth Advo-
cates?™)

FIGURE 2:

Seniors’ parents whose families received help to draw up a

plan of courses.

Counselor met with student alone

41%

Counselor met with student and family 17%

No meetings with counselor occurred

Setting education
and career goals

If students aren’t helped as
they chart step-by-step academic
paths, neither are they assisted
as they set overall career goals—
the ultimate “destinations™ of
the academic paths.

“In the past 12 months, how
many times did you talk with a
guidance counselor about your
fong-term educational plans and
career goals?” we asked. An-
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39%

swers, supplied by 10th- and
12th-graders, confirm that youth
commit to long-term educational
and career plans with little
benefit of professional help or
substantive information.

More than 20 percent of the
surveyed seniors and 46 percent
of the sophomores report no
long-range-planning sessions
with counselors. Parents contrib-
ute the most help in defining
career goals; far less support
comes from relatives, teachers,
coaches, riends, military or
college recruiters, community or
church organizations.




ldentifying
vocational schools
and colleges

Powerful evidence indicates
that high-school graduates who
do not continue their education
are falling further and further
behind their more-educated
peers in job acquisition, salary
levels and socio-economic
opportunities. However, attend-
ing a vocational school or college
does not, by itself, assure a
common standard of success.
Many students may mistakenly
believe that postsecondary
education is all the same and
that it doesn't matter which
technical school or college they
attend-—as long as they leave
campus with certificate or
degree in hand.

But they're wrong.

As discussed in Report 2 of this
series (“The Future: How Do You
Get There From Here?™), Indiana
colleges, universities and voca-

tional schools set different admis-

sion requirements, offer
different programs that
lead to different career
opportunities and boast
different graduation rates.

FIGURE 3:

the needs of “a few” or “none” of
their students when i comes to
arranging interviews with
college or vocational-school

representatives.

Counselors report how much help they can give

college-bound students.

Can meet the needs of "all" students who
need help deciding whether to apply to
vocational schools or colieges

Can help "few" or "none™ arrange

interviews with college or

vocational-school representatives

Thus, identifying and evaluating
schools for possible enroliment—
the fourth education “crossroad”
that teens encounter—is an
extremely important step. When
students are shown the differ-
ences, they say they very much
need help in making the decision.
Although virtually all counse-

Dirs agree that providing assis-

“tance at this crossroad is a high

priority, the amount of time they
spend on the task is small. Only
17 percent say they are able to
help all the students who need
assistance in deciding whether
to apply to vocational or college
campuses (see Figure 3). And
only 18 percent say they can help
all the students who need
assistance in planning how to
pay for college or vocational
training. A quarter of the coun-
selors estimate that they meet

6
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Where do counselors get the
college-related information that
they use to advise and share
with students? Campus recruit-
ment materials—often fancy
marketing tools that provide
breezy overviews—are an
important resource for 76
percent of counselors surveyed.
Nearly all schools report that
they have current catalogs and
admission data for Indiana
public and private colleges, as
well as for Hoosier business and
vocational schools. Schools also
have information about educa-
tional opportunities in the
military. But only 63 percent
have similar information about
campuses across the country.

College recruiters are
another viable source of infor-
mation, hut three-quarters of the
counselors report they spend no
more than 5 percent of their
time meeting with these repre-
sentatives. The reason may be
linked to recruiters’ schedules.




Campus personnel generally visit
high schools in the fall when
admission offices are eager to fill
next year's class. Counselors are
busy with school start-up duties
and fall and early winter activities;
they may not have time to meet
w.th the many recruiters who
come within a few months of each
other. This -oncentrated schedule
is also unrealistic for most juniors
and some seniors who aren't ready
to focus on posi-graduation plans
in early fall.

Some colleges—Indiana
University Bloomington, Purdue
University West Lafayette and
several private schools—slate
return visits in the spring, but
they do so on a selective basis.
Not every high school rates a
follow-up call. Only lvy Tech and
the military make serious efforts
to visit all schools during both
fall and spring semesters.

Commercial books about
technical schools and colleges
are another source of informa-
tion. They offer more 6bjective
information than school cata-
logs, but they leave counselors
no better informed than parents
who send for a catalog and visit
local bookstores. Finally, infor-
mation packets available through
the Indiana College Placement
and Assessment Center (ICPAC)
offer excellent data; however,
ICPAC’s services may be among
Ehe state’s best-kept secrets.

ERIC
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Finding and applying
for financial aid
Families view the rising cost
of education as the greatest
barrier to career opportunities,
as Report 4 (“Obstacle Course:
ldentifying Barriers to Higher
Education™) will point out. Many
parents wrote poignantly on our
survey about their fear of not
being able to afford postsecond-
ary education for their children.

Their concerns are well
founded. Three-quarters of the
counselors say families in their
communities are less able to
afford college in the 1990s than
were families in 1980. [n addi-
tion, almost a third of the
counselors report that some low-
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income students have to enlist in
the military to gain access to
college. With the downsizing of
the armed forces, this opportu-
nity may not be readily available
in the future.

No solution to the rising cost
of education is in sight, either in
Indiana or across the country.
Consequently, promulgating
information about scholarships

and financial aid has become

increasingly important. Schools
vary widely in meeting this need.
Much information is as close
as the local school counseling
office but never reaches the
families who need it most.
Eighty percent of the counselors
say they can help only some of
their students understand how to
fill out their financial aid appli-
cations. Even if they could
redesign their jobs, 80 percent




say they would not allot more
time to helping students deci-
pher financial-aid forms. These
duties belong to parents, they
contend.

To their credit, most schools
host programs to explain finan-
cial aid io parents and youth. For
whatever reason, however, many
families either don't know about
the sessions or choose not to
participate. Many students and
parents do not take advantage of
these opportunities. Only 20
percent of the schools report that
half or more of the students or

their families attend the programs.

Understanding the
job market

Job-bound students—25
percent of Indiana’s graduating

seniors—receive the least amount

of help as they prepare to take their

places in the state’s economy.
Fewer than half the surveyed
schools offer current information
on the changing job market,
regional employment, specific job
openings and salaries.

These job-bound students
also receive minimal school-
based counseling and mentoring.
Counselors in more than 60
percent of the surveyed schools
estimate that job-bound students
occupy only 5 percent of their
career-counseling time. More
than half the counselors say they
can share information with "a

few™ about how to find a job;

another 22 percent say they can
help “some,” and the final 24
percent say they can help “most
or all” (see Figure 4). Counse-
lors spend even iess lime assist-
ing students with job applica-
tions.

FIGURE 4

Counselors report how
many students they can
help who need
information about how
ta find a job.

- "Most™ or "all”
*Some” 52(3"0

"A few"

24%  99u,

Information for job-bound
seniors is no more plentiful in
the classroom than in the
counseling office. Forty-six
percent of the schools offer no
courses in career decision-
making. and 32 percent offer o
career-interest or aptitude tests.
What's more, arca employers
who might consider hiring these
students maintain litlle connec-
tion with the schools.

The challenges facing job-
bound students will be thoroughly
examined in Report 5 of this series
("Going To Work: Weak Prepara-
tion, Little Help™). To say these
youth are ignored or forgotten and
allowed to slip through the cracks
is no exaggeration. As Figure 5
indicates, students who seek
employment after graduation may
need the most help, but they get
the least attention.

FIGURE 5:

Proportion of counselors who
report seeing students five or
more times during their junior
and senior years.

- Work-bound students

Yocational-school-bound students

College-bound students

26%




Summary: Confusion
at the crossroads
Most Hoosier families aren’t
getting the information and
assistance they want and need at
the six education crossroads.
The reason? Few people are
telling them these are the
important crossrcads. Neither
are they explaining career paths,
supplying roadmaps, offering
directions, pointing out obstacles
and preventing detours. The
results are sobering: Teenagers
are making choices that will
affect—perhaps determine—the
opportunities available to them
for the rest of their lives. And
they often base these choices on
conjecture rather than on
knowledge of requirements,
parental advice, school assess-
ments and recommendations,
ability, or job-market projections.
False assumptions are
cominon at the crossroads.
Schools distribute information to
students and assume that
students share the information
with families. They often don't.
Parents visit school infrequently,
and educators therefore assume
families aren’t interested in
academic matters. They often are.
(ounselors assume certain career-
related duties belong to families
(pursuing financial aid, filling out
job applications); parents assume
these same duties are the schools”
domain.
Q
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Priorities also influence the
amount of time counselors
devote to certain career-guid-
ance tasks. “In your opinion,
how important to your school
principal are the following goals
in judging the quality of the
guidance program in your

school?” we asked in our survey.

In order of importance, 12th-

dropout rates.

grade counselors list the five
duties as: working with parents
to solve student problems,
improving academic achieve-
ment, resolving personal prob-
lems, helping teachers under-
stand students, and reducing

Hal: the counselors perceive
that timely completion of reports
is more important to their
principals than is locating jobs
for graduates. Only 52 percent of
the counselors think their princi-
pals consider career planning an
essential service, and only 30
percent say helping seniors find
full-time jobs is very important to
their building administrators (see
Figure 6. p. 10).

Author’s thoughts

As we visited cach education
crassroad, we were disappointed
hy much that we discovered. No
standards govern what informa-

tion schools circulate to families.
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when and how it is released and
to whom it is directed. Not only
do practices vary from school to
school, but from counselor to
counselor, depending on priori-
ties, perceptions, time and
workload. The result is that
students are served in an incon-
sistent and inequitable manner.
College-bound students receive
more attention thén do voca-
tional students, and job-bound

seniors are all but ignored.

FIGURE 6:

What do counselors believe their school principals consider very important in guidance work?

Success in working with parents to solve student problems
Helping students improve learning in high school
Helping students resolve or prevent personal problems

Helping teachers understand individual student needs

Reducing dropout rate

Maintaining or increasing proportion of students going to college

Helping students with career planning

Completing reports on time

Maintaining or increasing proportion of non-college-bound

students who find work within six months after high school

We found little evidence of
flexibility in the way schools put
information into the hands of
families. Yet what parents asked
for was a variety of eptions:
conferences in the early morning
hours before work, vuring the
day, after dinner on weeknights.
through phone conferences and
weekend appointments.

Additional approaches are
needed. For example, schools
might coordinate multiple and

nontraditional ways of distributing

information: in booklets, on video,
at large-group meetings and in
one-on-one conference settings
that allow information to he
tailored specifically to individual
families.

The time to faunch these and
other changes is back at the
beginning, hefore the first

crossroad, perhaps as carly as

10

83%

the sixth grade. That is when
families need to be informed
about each academic program
and where it leads. To meet
these information needs prop-
erly, schools and families first
must recognize the shortage of
information and the costs of not
providing it. They must then
commit themselves to correcting
these problems. Just as Indiana
schools, students, parents,
colleges and businesses share

responsibility for the informa-




tion gap, so do they share
responsibility for bridging it. All
of them must work together to
provide valuable information and
then to use it.

Everyone has a role in the
education of Indiana youth.
Everyone has a stake in the
outcome.

——by Faith G. Paul, Ph.D.,
Public Policy Research Consortium

High Hopes. Long Odds is based on the Indiana Youth Opportunity Study. Researchers used a two-stage, clustered,
stratificd random sample, representative statewide and regionally for six regions and three sub-regions. The sample was
designed and drawn by the National Opinion Research Center (NORC) in Chicago, Hlinois.

In the first stage of the sample, schools were selected. Then a sample of students was drawn froim the selected schools,

The final sample included 1,735 twelfth-graders, 1,726 tenth-graders and 1,726 cighth graders. Parents of these students
and the counselors in their schools also were surveyed.

For further delails, see "Technical Appendix,” ix. availablie from the Indiana Youlh Institute,

Indiana Youth Institute, 333 North Alabama Street, Suite 200, Indianapolis, Indiana 16204
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H I G H H O P E S L O N G O D D S

Sizing up the job market

What job categories are expanding in Indiana? High-school seniors and their parents were shown a list of a dozen
employment areas and asked to assess whether each is “growing.” “stable™ or “shrinking.” Most seniors correctly
recognized professional/high-technology, business owners and manz_ers, and health-care fields as “growing.” They
were right in labeling farming as a “shrinking™ opportunity. and they were correct in categorizing jobs as factory
supervisors as “stable.” The High Hopes. Long Odds
findings reveal, however, that most Hoosier students Seniors and parents estimate job growth

and parents incorrectly assessed the opportunities Growing Stable Shrinking  Don't Know

. . e~
in more than half the career fields.
. In the accompanying chart, all listed categories Factory labor :
C Students 1% 38% 37% 14%
1 g ng, exc ouse help category, :
are “growing,” except the household help category Parents 3 24 6 5
Hich te Schrinking
which is “shrinking. Clerical
Students 16% 50% "% 27%
Parents 15 638 3 9
Sales
Students 344 42% N 15%
Parents 24 52 15 8
Craftsmen
Students 10% 40% 27% 24%
Parents 15 h0 21 I4
Service
Students 26% 440 h 22%
Parents 36 45 8 11
Heavy-equipmenrt operators
Students 17% 43% 15% 25%
Parents 12 47 23 18
Household help (housekeeper, maid, etc.)
Students 120 334 36" 200
Parents 11 53 21 15

Note: In the final category  household help  itis expeeted that private
houschold services will decline by 18 pereent between 1984 and 18995,

Sources: Indiana Business Research Center, Indiana University: Labor
Marke! Information, Indiana Department of Worktoree Development; U.S.
Census Burcau: Occupational Outlook Handbook, TS, Department of
Labor, Bureau of Labor Stalisties

EM




H H O P E S L O N G O D D S

Quiz: The state of the state’s economy

Framers of Indiana’s new strategic economic plan say that Hoosiers must be aware of the state’s economic position
if they hope to compete successfully in a global marketplace. How much do you know about the state’s economy? Test
yourself on information recently compiled by the Indiana Economic Development Council, the state’s “think tank™ on
economic development. Answer each question with True or False.

Aruitoxt provided by Eic:

Hoosier incomes exceed the national average.

False. Earnings per capita are about 83 percent of the
national arerage.

The poverty rate for Indiana is growing.

Truce. From 1980 to 1992, Hoosiers falling below the
poverty line grew from Y percent to 15.7 percent. and the
gap hetween rich and poor widened.

Educational attainment (college-completion rate) of the
adult workforce in Indiana ranks in the upper half
among the 50 states.

False. The Hoosier workforce ranks in the bottom fire

of the 50 states.

Between 1988 and 1992, about Y00 Indiana firms added
jobs and increased wages per employee.

True. and most of the 900 firms were i the manufactur
mng category.

Although some jobs have been lost during recent
recessions, new jobs have replaced them.

Truc. but Hoosiers are returning to work for wages lower

than they carned betore the recession. The averase wage
difterence between jobs lost and those replacing them is
S$9.250.

Almost half of Hoosiers work for companies with fewer
than 500 employees.

True. Small firms are srowing and large frirms are
downsizing

Indiana offers better than average opportunity for
female-owned businesses.

True. Women own 30.5 percent of Indiana’s total
businesses The national arerage 1s 28 percent

ERIC
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8. Hoosier exports are on the increase.
Truc. Between 1989 and 1991, exports iicreased by 19
percent. Growth in Indiana exports, howcver, s not as
hish as that of other states.

9. Unemployment in Indiana is higher in 1993 during
the “recovery” than it was during the 1990-91 reces-
sion.

True Feonomists belicic this risean wnemploviment i
another indrcation that the cconomy i Indiana rs
cxperiencing mare thai busimess evele inttnences

10. Hoosier steel and auto production is higher than it
was 10 years ago.

{roc Growth also s seen i health related products

and sertices, cnvironicntal e /!IIH/H;'.\' and telecom
mnreations

Source: Based on avdraft of Indiana’s Strategic Eeonomie Plan. Final
version of the plan will e available o early 147
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H I G H H O P E S L O N G © D D S

Students estimate income

High-school students contemplating various career opportunites need to know the earning potential of each job
category. To determine if Hoosier seniors have correct information regarding wages in Indiana, High Hopes. .ong Odds
asked them what kind of work they expect to be doing when they are 30 vears old Then they were asked: “How much
money do you think the average person earns per year at that job?” tAn asterisk indicates the accurate salary range for
that job category 